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DANH GIA SINH VIEN CHUYEN NGU
THONG QUA BAI THUYET TRINH

Th.Si: Lé Hoang Duy Thuan
B6 mon: Thuc hanh Tiéng

I. M@ dau

K¥ nang thuyét trinh la mot trong cac k§ nang quan trong va can thiét cla
giao tiép, dac biét la trong mdi trwdng dai hoc. Thong thudng, sinh vién dwgc day
va ren luyén k§ nang thuyét trinh dé xin viéc va hdi nhap xa hoi sau nay (Miles,
2009). O' khoa Ngoai ngit chiing ta, cac bai thuyét trinh cla sinh vién dwoc trinh bay
va danh gia ngay cang pho bién hon khong chi & cac hoc phan giao tiép nhu Noi,
Giao ti€p trwéc cong ching ma con & nhiéu hoc phan khac nhr Van hod, van hoc,
cac hoc phan phién dich va du lich, v.v... Theo Brown & Yule (1999), viéc danh
gia k¥ nang Noi néi chung va k¥ nang thuyét trinh ndi riéng thwdng duoc xem nhu

mot thir thach Ién cho nguoi day va nguoi danh gia do con mang nhiéu cadm tinh.

Trong bai tham luan nay, nguoi viét xin chia sé mot s6 y kién vé viéc t6 chic
va danh gié bai thuyét trinh nham phat huy nhitng vu diém va khéc phuc nhitng kho

khan cla viéc danh gia nay

1. N6i dung

1. Coselyluan

Theo Brown & Yule (1999), gidng day va ren luyén ky nang ndi la mot trong
nhirng nhiém vu kho khan nhat ctia nguoi thay day ngoai ngit. Trong qua trinh hoc
ngoai ngtr, ndi la mot trong nhitng ky nang dugc cha y treéce tién va la mot trong

nhitng diéu kién tién quyét dé giao tiép.

PE ho tro ngudi hoc phat trién k§ ning ndi, giao vién can tao cho ho nhitng
tinh hudng giao ti€p gan hay giong voi thuc té, téc la tao ra nhitng tinh huéng ma

muc dich giao tiép dé chuyén tai cac thong diép tré nén rat can thiét va thiét thuc.

Thuc hanh néi theo chi dé (theme-based, topic-based) dwéi hinh thirc cac bai
thuyét trinh Ia mét trong nhirng cach hoc st dung ngdén ngit hiéu qua. Do quy thoi
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gian cho cac hoc phan khong nhiéu (thwong la 30 tiét/hoc ky 15 tuan) nén viéc tach
roi phan thic hanh thuyét trinh va ki€ém tra danh gia la khong kha thi. Do d6, mot
trong nhi*ng giai phap toi wu la két hop str dung cac bai thuyét trinh dé danh gia ky

nang néi cua sinh vién.,

Ban chat cla viéc danh gia cac bai thuyét trinh theo chl dé la kiém tra danh
gia két qua dat dugc & mot mat hay ndi dung nao do clia sinh vién va cling digc néu

rd trong cac chuong trinh gidng day hoc phan (Henning, 1987).

Theo Hughes (2003) va Henning (1987), mot bai kiém tra c6 gia tri khi né do
dwoc nhitng gi can do. Mudn dam bao diéu nay, viéc danh gia cac bai thuyét trinh
phai thod man diéu kién nguoi hoc dd dwoc ti€p can ndi dung sé dwgc danh gia,
nghia la nguoi hoc dwoc day hay hwdng dan cach khai thac cac cha dé, chuyén dé
cho muc dich nghién ctru dé thuyét trinh kém véi cac k§ nang thuyét trinh co ban.
Diéu nay thuc su 1a mot thach thirc do nguoi day phai sap xép thoi gian phu hop dé
vlra gi¢i thiéu ndi dung ly thuyét, vira thuc hanh rat kinh nghiém va vira danh gia

viéc thuyét trinh.
2. Ap dung thuc té

Trong nhitng nam vira qua, viéc st dung bai thuyét trinh dwoc ap dung & cac
I6p N6i, Ngoai khoa Tiéng Anh va Van hoa My danh cho sinh vién nam tht 2 va 3

V@i cach to chirc nhv sau:

Gido vién gidi thiéu viéc danh gia bai thuyét trinh ngay trong budi 1én I6p
dau tién, dong thoi dua ra cac quy dinh va tiéu chi danh gia goém c6:

- Thuyét trinh ca nhan hodac nhém, s6 lvgng thanh vién trong nhém (tuy
quy mo I¢p ma c6 thé chia nhdm gom 3, 4 hay 5 thanh vién)

- thoi gian (tong thoi gian la 20 pht, trong dé phan thuyét trinh khong
dudi 15 phat cho nhém 5 sv hoac 12 cho nhom 4 sv)

- KV nadng thuyét trinh (tinh lwu loat, chinh xac, twong tac trong nhom,
twong tac gil)a nhom vai khan gid, tinh tw tin va ngdn ngtr ctr chi)

- X ly cau hoi ctia khan gia

Vi quy thoi gian kha it cdng véi quy mo I6p ddng, viéc danh gia bai thuyét

trinh dwoc td chire trinh tw nhu sau:



- GV gi6i thiéu viéc danh gia va céc tiéu chi ngay budi dau tién

- SV hinh thanh nhém (thuyét trinh nhém)

- Nhom chon chi dé theo goi y clia GV (3 tuan dau)

- GV duyét cha dé (tuan 4)

- Nhom 1én ké hoach va ndi dung thuyét trinh (néu chd dé khong hop ly
thi nhoém c¢6 1 tuan dé chinh stra) (tuan 5 dén 8)

- Cac nhém cong khai dan y thuyét trinh qua email déng thoi chuan bi cau
héi cho cac nhom khéac (tuan 8 dén 10)

- Céac nhém lan lwot trinh bay, GV dua ra nhan xét rat kinh nghiém, céc
nhom phan hoi voi nhan xét clia GV va v6i cac nhdm khac (tuan 11 dén
14)

- Tong két va danh gia chung (tuan 15)

3. Uu diém, kho khan va dé xuat
3.1. Uudiém

Nhuv da trinh bay & phan mé dau, k§ ndng thuyét trinh rat can thiét cho sinh
vién khdng chi trong thoi gian hoc ma ca khi cac em ra trwong di phéng van xin
viéc va trong thoi gian lam viéc & cac co quan, doanh nghiép, to chirc khac nhau.
Do dd, viéc két hop day céc k§ nang thuyét trinh trong qua trinh phat trién khau ngtr
cho cac em rat quan trong. Mot khi duogc hinh thanh va phat trién hiéu qua va c6 hé

thong, sinh vién sé tw tin hon trong giao tiép, hoc tap va lam viéc.
3.2.  Khd khan

S dung bai thuyét trinh dé danh gia c6 nhitng khé khan nhat dinh. Kho khan
I6n nhét 1a tn nhiéu thai gian chudn bi cho ca GV 1an SV & ngoai I6p 1an thoi gian
t0 chirc danh gia trén lp. Doi voi cac 16p dong (trén 30 em), viéc t6 chirc cac bai
thuyét trinh ca nhan sé tén rat nhiéu thoi gian, lam anh hwéng dén cac hoat dong
day hoc khac. Trén thuc té, rén luyén k¥ nang thuyét trinh doi hoi nhiéu thoi gian va
cong stic do no lién quan nhiéu kY thuat khac nhau nén thuong duoc day va luyén
tap theo mot hoc phan hay khoa hoc riéng biét. Do dd, & nhitng hoc phan khac nhau

trong chuwong trinh hoc, sinh vién chi dwgc cung cdp mot s6 kién thirc, k§ nang co



ban cling v&i mdt vai minh hoa, nén trong qua trinh chuan bi va thuyét trinh, viéc

quén hay lam sai nhi*tng k¥ thuat da hoc la diéu khong thé tranh khai.

Viéc chon chl dé thuyét trinh ciing la thach thirc cho ca thay 1an trd. Néu cha
dé qua quen thudc hay qua xa la cong véi viéc trinh bay thi€u tinh sang tao thi bai
thuyét trinh s& gay nham chan va thiéu quan tam, tap trung lang nghe clia moi

nguai.

Viéc danh gia cac bai thuyét trinh thwong mang nhiéu cdm tinh. Nguoi day
va danh gia can phai c6 kién thirc, kinh nghiém, ky nang va thai dé khach quan,
cong bang. Néu khéng, viéc t6 chirc hoat dong thuyét trinh c6 thé gay ra nhiing hé
qua tiéu cuc, y kién trai chiéu tir ngudi hoc lam anh huéng dén ngudi day cling nhw

toan bo viéc day hoc.

3.3. Y kién @8 xuét

- Viéc t6 chirc danh gia bai thuyét trinh can phai dugc can nhic ky trwdc
khi bat dau khoa hoc. D6i véi cac I6p dong sinh vién, viéc thuyét trinh
nén tap trung vao nhém va han ché thuyét trinh ca nhan, néu cé thi cling
nén han ché thoi gian (khdng qué 3 phat cho moi ca nhan) dé khéng anh
hwdng dén ti€n do giang day.

- CAc tiéu chi danh gia can dwoc dua ra ngay budi lén I¢p dau tién va cang
cu thé, chi tiét cang tot dé tang do khach quan va tin cay khi danh gia.

- Viéc danh gia phai di doi voi y kién phan hoi, phdn hoi tr nguoi day,
nguoi danh gid va ca phan hoi tir nguoi hoc. Theo Allwright & Bailey
(1991), néu nguoi day mudn nguoi hoc ti€n gan hon nira dén cac chuan
ngdn ngtr, can cung cdp cho ho nhitng phan hoi can thiét dé ho thay doi
cac gia thuyét clla minh vé cac chic nang va hinh thic ngén nglr ma ho
st dung. Ngoai ra, phan hoi tir sinh vién sé la nhitng déng gop co gia tri
cho ngudi day nham hoan thién va lam phi hop cac tiéu chi danh gia.

- Thai dd d6i véi viéc thuyét trinh cling rat can dwgc gido vién luu y va
quéan triét trong I6p nham tao nén madi truong hoc mang tinh xay dung.
Sinh vién can ton trong, lang nghe va gop ¥ chan thanh lan nhau. C6 nhw
vay, viéc thuyét trinh moi thuc s khuyén khich long nhiét tinh cula
nguoi hoc (Ross, 2007)



- Céc bai thuyét trinh nén duoc ap dung tir ndam 2 trd 1én vi & thoi diém
nay, k§ nang néi cling nhv cac ky thuat lién quan dén k§ nang thuyét
trinh (st dung cv chi, &m lwgng, thoi gian, (¢’ng Xt vGi ngudi nghe) cla
sinh vién méi da “do chin” dé trinh bay truéc dam déng. Tuy vay, trong
nam dau tién, sinh vién co thé duoc tao diéu kién dé trinh bay trudc 16p
nhwng trong thoi gian ngan hon va thwdng chi nén tinh vao diém thwang,
diém cong thay vi diém danh gia nham khuyén khich cac em, d3c biét la

cac em nhat nhat, luyén tap thuong xuyén.

4. Xay dwng tiéu chi danh gia

Trén co s& ly luan cung véi mot sd ap dung thuc té trong thoi gian qua,
ngudi viét xin chia sé nhirng tiéu chi can thiét da dwoc tong hop tr mot so tai liéu
(Comfort, 2004; Powell, 2002) nham tang tinh hiéu qua clia viéc danh gia bai thuyét

trinh nhv sau:

- NOi dung (y tuwdng, thong tin, sw kién, so liéu)
- CA4u tric (cach sap xép thong tin theo muc dich trinh bay)
- Kha nang truyén dat (d6 lvu loat, chinh xac, ké cad am lwgng cta ngdn ngik st
dung)
- Ngon ngtt cr chi (bao gdm ca anh mat, nét mat, diéu bo)
- Kha nang st dung cong cu ho tro (may chiéu, may vi tinh, ghi cha, handouts)
- Kha nang rng xt v&i ngudi nghe (xt ly cau hoi, nhan xét ctia khan gid)
I11.  KEétluan
Viéc danh gia bai thuyét trinh cta sinh vién kho cé thé khach quan (objective
testing) ma van sé luén mang tinh chd quan, nhigéu cam tinh (subjective testing).
Tuy vay, thdng qua bai viét nay, hy vong nguoi day, nguoi danh gia va ca nguoi
hoc sé ¢ quan diém tich cwc hon, va néu dwoc chuan bi va to chirc k¥ luwdng, viéc

danh gia nay sé tang do tin cay va gia tri cta no.
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S’ DUNG BANBO TU DUY TRONG GIANG DAY MON BOC

HIEU NHAM NANG CAO BON KY NANG

Th.ST: Nguyén Trong Ly
B6 mon: Thuc hanh Tiéng

I. Bat van dé:
Dai v6i hau hét cac sinh vién chuyén ngir trvong Dai hoc Nha Trang, k§ nang doc
hi€u va nhé thong tin ctia mot bai doc hiéu khong phai 1a dé. Thuc té cho thdy sinh
vién gap rat nhiéu khé khan dé hiéu cling nhv trinh bay lai n6i dung chinh va y chi
tiét clla mot bai doc hiéu thong qua thuyét trinh, thao luan hodc viét. Cé thé noi ban
d6 tv duy (BBTD) la mét trong nhirng cdng cu gilp sinh vién nang cao k§ nang doc
hiéu ctia minh cling nhw cac k§ nang khac (Wang, 2007). Bai viét nay sé dé cap toi
mot s6 van dé lién quan t¢i BDTD ma t6i da tirng va dang str dung & cac I6p chuyén

nglr nhu: khai niém, loi ich, cach vé va cach thirc st dung.

I1. NGi dung:

1. Khai niém BDTD:
BDTD la mdt so d6 do chinh ngudi s dung nght ra (hod ¢ st dung phan mém vi
tinh) dé ghi lai nhitng y chinh vé& mot van dé nao dé nhdm phuc vu cho viéc hoc tap
hodc cong tac clia minh. BBTD dugc thé hién bang tir ngl, hinh, tranh anh, y
twdng, nhiém vu dugc lién két va sap xép quanh mot tir, cum tir, biéu tweng, hinh

anh hodac mét y twdng chinh (Buzan,T., &Buzan,B, 2000).

2. Loi ich st dung BBTD trong giang day mon Doc hiéu:
TOi da tirng va dang khuyén khich sinh vién chuyén ngii s dung BBTD trong viéc
hoc mdn Boc hiéu. Nhin chung, BBTD mang lai nhitng lgi ich sau:
+ Sinh vién c6 thé nam y bai dé dang vi BBTD c6 tinh chat don gian va dé hiéu.
+ Sinh vién co thé hiéu y lién két gilra cac y trong mot doan van va ca bai.
+ Sinh vién c6 thé trwc quan héa y twdng ctia minh thong qua BETD.
+ Sinh vién cam thdy thi vi, bét céng théng va khéng mét nhiéu thoi gian khi
phdi doc lai c& mdt bai dai nhiéu lan.



+ Sinh vién c6 thé viét tom tat hodc trao ddi thong tin v&i nhau mot cach dé
dang. Do do, sinh vién chuyén nglt dac biét sinh vién moi vao trweong nhw K57
tw tin hon khi thdo luén, trinh bay va tra 1&i céc cau hdi lién quan t6i bai doc.

+ Sinh vién c6 thé nang cao k¥ nang nghe thong qua viéc trao doi thong tin vé
bai doc khi lam viéc theo cap hodac nhém. Ngoai ra, k§ nang viét clia sinh cling
tién bd hon khi t6i yéu cau sinh vién nhin BBTD clia minh dé viét tdm tat bai
doc

+ Sinh vién c¢d thé clng c6 va nang cao von tir vieng clia minh khi diing cum tir
hoic tir dé vé BDTD.

+ Sinh vién khong phai mat nhiéu thoi gian khi doc lai ca bai.

+ Sinh vién c6 thé phat trién kha nang tv duy théng qua viéc doc bai va vé
BDTD dé lién két cac y ctia bai doc.

+ Sinh vién c6 thé trd 1oi nhanh céac cau hdi lién quan vé bai doc.

+ Sinh vién co6 thé nhd ndi dung bai lau.

3. CéchtaoraBDTD:
Ngay bu6i hoc dau tién clia mén Boc hiéu, tdi huéng dén sinh vién vé BDTD theo
cac budc sau:

1. Viét & gitta mot to gidy mot tlr, cum tir, hoc vé& hinh anh vé chi dé bai doc.

2. Viét tiép cac tlr hodc cum tr c6 lién quan dén y tirng doan van cla bai doc.

4. Tiép tuc vé cac duong dé chi s lién két gilra cac y.

5. Ti€p tuc suy nghi thém cd nén thay ddi cac tlr, cum tlr c6 lién quan dén y cla

trng doan van clia bai doc cho t&i khi c6 mot ban dd tv duy hoan chinh..
Lwu y: Sinh vién nén si dung cac bit mau khac nhau dé thé hién céc tiéu dé khac
nhau nham tao sw phan biét gitra cac tiéu de.

4. Céch str dung BBTD:
Pé gilip sinh vién s dung BDTD mét cach hiéu qud va nam bat y cla bai doc
nhanh va nhé lau nhét, t6i da yéu cau sinh vién thuyc hién cac hoat dong sau:

Vé phia sinh vién:

+ Sinh vién trinh bay lai toan b y ctia bai bang cach nhin BBTD clia minh
+ Sinh vién trao doi théng tin va dat cau hoi cho nhau dya trén BBTD.
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+ Sinh vién viét bai tdm tit dva vao BBTD cla minh.

Ve phia gi&o vién:

+ Huwéng dan sinh vién vé BDTD, dic biét d6i véi sinh vién chwa ndm bét ro

¥ bai.

+ Kiém tra lai BDTD cla sinh vién (néu c6 thé) hodc khuyén khich cac sinh

vién trao doi BBTD.

+ Hoi sinh vién mot s6 cau hdi vé bai doc dé kiém tra kha nang doc hiéu cua

sinh vién.

+ Y&u cau sinh vién lam viéc theo nhoém khi trinh bay mét bai doc hiéu dé
gilp sinh vién phat trién k¥ nang lam viéc nhom.

+ Y@u cau sinh vién giai thich mot s6 van dé lién quan gilta cac y cua bai

nham gidp sinh vién phat trién k§ ning tuw duy.

111. KET LUAN:

Sau mét thoi gian st dung, tdi c6 thé khang dinh rang BBTD 1a mét cong cu gilp
sinh vién nang cao ky nang doc hiéu cia minh ciing nhu cac k§ nang nghe, néi, viét
mat cach hiéu qua. Sinh vién cd thé nam bat y chinh va y chi tiét nhanh. Ngoai ra,
sinh vién cam thdy tu tin hon khi trao doi thong tin bai doc v&i nhau qua cac hoat
dong cdp, nhom hodc thuyét trinh tredc 16p. K§ ndng viét tom tat bai doc cua sinh
vién cling c6 nhitng buéc tién bd hon sau mot thoi gian ngan st dung phuwong phap

nay.
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VAN DUNG CAC PHUONG PHAP DAY NOI TIENG ANH
THEO HUONG TANG CUONG SU TUONG TAC
CHO SINH VIEN CHUYEN NGU

Tién si: Tran Thi Minh Khanh
B6 mon: Thuc hanh Tiéng

. Batvan dé:

K¥ nang NGi (Speaking skill) dugc xem la yéu t6 co ban cla qua trinh

giao ti€p. Vi thé, viéc ren luyén cho nguoi hoc ki nang No6i hay k¥ nang

giao tiép duoc xem la mot trong nhirng muc tiéu quan trong trong tién

trinh day hoc ngoai nglr néi chung va tiéng Anh néi riéng. Tuy nhién k¥

nang Noi la k§ nang khé rén luyén trong 4 k§ nang ngdn ng vi doi hoi

tinh tvong tac cao, vai tro hét strc tich cuc tir phia ngwoi hoc cling nhtt

cla giao vién.

Trong quéa trinh day mon Néi tiéng Anh cho sinh vién chuyén ngi, dé

trang bi cho sinh vién vén ngdn ngir va ky nang can thiét khi giao tiép,

ngudi day can phai té chirc, xay dung va tao mét moi treong ngon ngir

thuan lgi nham khuyén khich sinh vién tham gia vao céc hoat dong Noi

trén Iép mot cach tu nhién va cé hiéu qua. Theo dd, nguoi day can phai

lubn tim t0i van dung nhitng phwong phap mai, khic phuc kho khan dé

cai thién tinh trang hoc tap ctia nguoi hoc, gitp ho dat dwoc két qua mong

mudn, cu thé 1 cai thién k§ nang N6i, nham nang cao chét lvong va hiéu

qua dao tao.

Thuc trang day va hoc mén Noi tiéng Anh trong nhitng nam qua tai Khoa

Ngoai ngit dd c6 nhitng chuyén bién dang ké nhung van con boc 16 mot

s6 han ché nhv viéc van dung cac phuong phap giang day va danh gia

chua thyc sy hiéu qua, chua tao ra nhiéu diéu kién thuan lgi cho nguoi

hoc phat huy t6i da khd nang cGa minh, ddc biét trong viéc tv hoc tw

nghién ctu. VG&i muc tiéu déi méi phwong phap giang day, ap dung cac

phrong phap méi tién tién hién dai nham tao hing thi va phét huy tinh

chd dong, tich cuc, sang tao cua nguoi hoc, tac giad trinh bay viéc van

dung két hop cac phuong phap day N6i khac nhau trong cung mot bai
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hoc theo huéng tang cwdng tinh tvong tac nhw PP néu van dé, PP day hoc

bang tinh huéng, PP thao luan, PP vdn dap dam thoai, PP day hoc truc

quan.
Il. Co s& ly luan cuta viéc day hoc theo dinh huwéng twong tac:

1. Ly thuyét twong tac ra doi trong nhirtng ndm 70 cla thé ky XX gom 4
nhan t6 trong cdu trdc cla hoat dong day hoc: ngudi day, ngudi hoc,
ndi dung kién thirc va modi trvong. Su twong tac trong day hoc la qua
trinh twong tac nhiéu mat, khong chi cé s tuong tac gitra gido vién va
ngudi hoc ma con bao gom sv twong tac gitra ngudi hoc véi nhau (vi
du nhu trao doi thao luan theo cép, nhém) cling nhu sw twong tac gitra
nguoi hoc vai tai liéu va phuong tién day hoc (nghién ctru thu thap
thong tin tai liéu). Twong tac gilra thay va tro la su tac dong vao nguoi
hoc lam cho nguoi hoc thic hién mét hanh déng hay lam mot viéc gi
dd nang doéng hon, linh hoat hon, phéat trién va nang cao tinh tich cuc
clia nguoi hoc, hinh thanh va phéat trién hoat dong hoc tap cla ho
nham dat dwoc muc tiéu dé ra.

2. Phwong phap day hoc theo hrdng twong tac 1a nham tao nén mdi quan
hé gitra thay voi tro, gilra trd vai tro, tao nén méi lién hé binh dang
hop tac 1an nhau trén con duong khdm pha va chiém linh ngubn tri
thirc mai. Sinh vién khong chi cé diéu kién hoc tap v&i nhau ma con
hoc tap 1an nhau. Kién tht'c ma ngudi hoc thu duoc 1a sw dong gop
cla nhiéu nguoi. Thay néu ra ndi dung van de, déng vai tro la nguoi
thiét ké, t6 chirc hudng dan, khoi goi va diéu khién hoat dong, con
viéc giai quyét van dé nao dé la viéc cla tro, chinh tro la chi thé cla
hoat dong, twv minh tim cach gidi quyét van dé va qua doé rat ra nhitng
tri thirc minh can, chtr khong phai thu dong ti€p thu nhirng kién thic
ma thay ap dat. Trong mdi truong d6, ngudi hoc dwoc phép thé hién
t0i da kha nang nhan thic va kinh nghiém ctia minh mot cach tw tin
thodi mai. Noi cach khac ngudi hoc dugc dat vao nhitng tinh hudng
thuc t€, gan lién véi nhu cau va gan gli vai cude séng, truc ti€p quan

sat, thdo luan, giai quyét van dé theo cach suy nghi clia minh. Tl dé
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nam vitng kién thirc, k§ ndng mai va boc 10 tiém nang sang tao cla

moi c& nhan cling nhu ngay cang ddc I1ap hon trong qua trinh hoc tap.

Giao vién tao mdi trwong va ndi dung hoat dong
hoc tap phtrc hop

{

HOC SINH < NOI DUNG
(c&nhan, nhom) TUONGTAC HOC TAP

{7

M6i treong hoc tap (tai liéu, phwong tién day hoc, yéu cau)

Phuong (2011:123)
3. Loi ich cua viéc day hoc theo huéng twong tac: cé tac dung tich cuc
hdéa hoat dong clia ngudi hoc, ddm bao s ca thé hda, tap trung vao
ngudi hoc gilp ho phét trién kha nang tim hiéu, phan tich phan doan
va giai quyét van dé cling nhu nang lyc trinh bay va dién dat y twéng;
phat huy tdi da kha nang suy nght va huy dong tat ca cac giac quan dé
tham gia vao qua trinh hoc tap. Théng qua viéc thao luan tranh luan
theo cdp theo nhom, y kién ctia moi ca nhan duoc bdc 16 va chia sé,
ngwdi hoc dwoc phat trién k§ ning lang nghe tich cuc, k§ nang giao
tiép, k¥ nang thuyét phuc, y thirc té chirc, tvong trg va k¥ nang diéu
khién, 1anh dao. Qua céc hoat dong tuong tac 1an nhau dé hinh thanh
nén kién thirc, nguoi hoc inh hoi kién thirc mot cach tu gidc va tich
cwe, ¢ hing tha tham gia xay dwng bai, tang kha nang ghi nhé va c6
niém vui trong qua trinh tham gia hoc tap, tiét hoc khong bi nham
chan do kién thirc thu nhan dwgc tlr nhiéu ngudén khac nhau véi mirc
do twong tac cao.
4. Céc diém can lvu y d6i véi PP day Néi theo huwdng twong tac:
Yéu cau doi voi giao vién: can phai cé trinh dé chuyén mon sau vé
cach day hoc theo 16i twong tac, phai c6 hiéu biét day dd vé muc tiéu

clia cac PP, phai chuan bi that tot bai giang, mat nhiéu cong strc thoi
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gian va diéu quan trong la can thay doi nhan thic clia minh déi voi
mon hoc cling nhw thoi quen day hoc.
Trong 16p, gi4o vién dong vai tro 1a ngudi t6 chirc, ¢6 van, dan dat va
tong hop cac y kién. Néu khong c6 mot sv quan ly to chirc 16p hoc tét
va mot ké hoach chat ché, su khéo 1éo huéng ngudi hoc t¢i muc tiéu
can dat dwoc thi 16p hoc sé roi vao tinh trang roi rac khong thdng
nhat. Ngoai ra, v6i dac thu cta k§ nang Néi la cha trong rén luyén ky
nang phat am, k¥ nang noi va phan xa cho nguoi hoc, gido vién can
tac dong dén thai do hoc tap va tao ra su hirng tha cho sinh vién.
Tac gid Phuong (2011) trinh bay 6 budc can lam theo 16i day hoc
twong tac noi chung bao gom (1) xac dinh muc tiéu cda bai hoc, (2)
diéu tra sy hiéu biét cd lién quan dén bai hoc, (3) xay dwng phrong an
trién khai bai day, (4) thiét ké cac hoat dong cla giao vién va sinh
vién trén 16p; (5) kiém tra két qua hoc tap clia nguoi hoc va (6) Yéu
cau hoc va chuén bi & nha.
Yéu cau doi voi nguoi hoc: Ty minh tim cach giai quyét van dé va
qua do rat ra nhirng tri thiic minh can, ché khong phai thu dong tiép
thu nhitng kién thirc ma thay ap dat. D€ dat dwoc thanh qua, can c6 n6
lwc 16n cua ban than, cé y thirc tw hoc, tw tim toi nghién ctu, chd dong
va c6 trach nhiém véi viéc hoc cua minh, sang tao trong cach suy nght
va tu tin trong giao tiép. Cha dong hop tac dudi sw to chirc diéu khién
cO van clia nguoi thay dé tim ra kién thirc méi, thuong xuyén cé sw
trao doi phan hoi véi thay.

. Cac hoat dong tang cwong tinh twong tac trong 16p hoc

Willis (1996) dé cap 6 hoat dong tang cwong tinh twong tac cé thé ap

dung trong 16p hoc theo cép do tir dé dén khé nhu sau:

(a) Thu thap thong tin: Sinh vién lam viéc doc lap hay theo nhém dé
tim kiém thong tin s kién v& mot chi dé nao do bang cach suy
nght, nghién ctru hay phéng van.

(b) Sép x€p phan loai: sinh vién sap xép phan loai cac sw kién, tir

vung, y twdng vé mot cha dé theo nhom.
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(c) So sanh d6i chiéu: sinh vién chi ra diém giong va khac nhau vé
théng tin ma minh thu thap dwoc.
(d) Giai quyét van deé: sinh vién trinh bay mot van dé va dua ra cac
gidi phap dé giai quyét van de.
(e) Chia sé kinh nghiém ca nhan: sinh vién néi chuyén va thao luan vé
dé tai lién quan dén ca nhan.
(f) Thuyét trinh: trinh bay dang noi, viét hodc dung tranh anh, da
phwong tién dé tdm tat nhirng ndi dung chinh ma minh hoc duoc
Nhirng hoat dong trén cé thé ap dung cho tlrng c& nhan, theo cap, theo
nhom, cho hau hét cac chd dé va bai giang N6i. Khi thwc hién cac hoat
dong nay, sinh vién sé duoc phat huy nhiéu k¥ nang twong tac va vuot
qua rao can tam ly khi giao tiép.
Ung dung cac phwong phap day Noéi theo hwdng twong tac
DE t0i da héa thoi gian va cuong do twong tac cho sinh vién trong khi hoc
NOoi, giao vién nén két hop nhiéu phuong phap va hoat dong day Noi khac
nhau trong cung mot bai hoc. Du6i day la 2 vi du vé su két hop nay trong
céac bai day Noi 4 da ap dung cho sinh vién chuyén nglr Khoa 55.
1. Két hop phuong phap day hoc truc quan, dam thoai va thuyét
trinh
L&p Speaking 4, K55 Chu deé bai hoc: Gia tri sdng (Values)
Buwdc 1: Chuan bi
Sinh vién lam viéc theo nhom 4 nguoi trwvde khi dén I6p dé chuan bi
mot poster minh hoa 3 gia tri sdbng quan trong nhat déi véi nhom cua
minh.
Cac k¥ nang tuwong tac bao gém: thao luan, chia sé kinh nghiém ca
nhan, sip xép phan loai y twdng, hop tac thiét ké poster...
Buwéc 2: Thuc hién
Khi dén 16p SV treo poster clia nhom minh 1én twong. Moi nhdm co 2
SV sé ding trudc poster clia minh dé thuyét trinh va tra 10i cau hoi
clia nguoi dén xem. Trong khi d6 2 SV con lai sé di xem céc poster
clia nhém khéc dé lang nghe va dat cau hoi. Sau khoang 30 phdt, 2 SV

nay sé trg vé poster ctia nhdm minh dé thay déi vi tri cho 2 SV thuyét
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trinh dé ho cd thé di xem poster clia cdc nhdm khac. Moi 1 gido vién
ban nglr cung tham gia xem céc posters, dat cau hoi cho cac nhém.
Cac k¥ nang tuong tac bao gom: Nghe néi, Dat cau héi, tra 10i cau
hoi, dién giai, giai thich, quan sat, chia sé trao d6i y kién...
Budc 3: Banh gia
SV sé hoi y dé chon nhdm nao cé poster dep nhét, cd kha nang trinh
bay gi¢i thiéu poster cling nhw tra 161 cau héi tot nhat. Cac nhom duwa
ra y kién gidi thich cho sv binh chon ctia minh. Gido vién khach moi
cling dua ra nhan xét cda riéng minh. Cudi cing giéo vién téng hop
cac y kién nhan xét va tuyén dwong nhdm c6 két qua tot nhat.
Phwong phap day hoc két hgp nhiéu hoat dong nay gilp sinh vién vira
duoc twong tac véi nhau qua céng cu trec quan sinh déng do la cac
posters, gilp ho phat huy dwoc khd nang lam viéc theo nhém, c6 dwoc
moi trvong thuan loi dé twong tac, rén luyén NGi trén 16p vi tat ca sinh
vién déu duwoc thuyét trinh, nghe va tra 1&i cau hoéi (dam thoai), nhan xét
danh gia... L&p hoc sinh dong vi c6 nhiéu s twong tac gilra gido vién véi
sinh vién, gilra cac sinh vién véi nhau va gilra sinh vién véi cac phwong
tién day hoc. Hoat dong tuong tv cling da dvoc thuc hién véi cha dé 3

diéu wéc trong cung bai hoc.

2. KEét hop phuong phap day hoc theo tinh huéng, phdng van, dong

vai va giai quyét van dé

Lép Speaking 4, K55 Chu dé bai hoc: Strc khoe (Health)
Buwdc 1: Chuan bi
Lop hoc chia lam 2 nhom: 1 nhém sinh vién dong vai la bénh
nhan, chuan bi trwéc 1 van dé vé sirc khoe (mob td nhiing triéu
ching, cac thubc da dung trvdc khi dén kham...); 1 nhém sinh
vién dong vai la bac si va y ta, chuén bi bang cau hoi dé chan doan
bénh va cho thudc cling nhu chi dan céch diéu tri.
Buwéc 2: Thuc hién
Nhom bac st phong van bénh nhan dé tim ra bénh, y ta nghe va ghi
chép lai tat ca cac thong tin vé nguoi bénh. Bénh nhan miéu ta
triéu chirng bénh va yéu cau giup d&. Sau khi l1ang nghe va quan
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sat nguoi bénh, bac ST va y ta cung thao luan voi nhau dé tim ra
phiong an tot nhat dé giai quyét van dé cla nguoi bénh (kham,
chich thudc, theo doi, ké don thudc...)
Buéc 3: Banh gia
Cac bénh nhan sé cho y kién binh chon nhém béc s, y ta nao c6
cach phuc vu t6t nhat va dua ra phuong phap chira tri hiéu qua
nhat.
Phuong phép day hoc theo dinh huéng twong tac nay tao ra cho sinh vién
mot moi truong ngdn ngl thuan lgi, phat trién kha nang giao ti€p thong
qua cac tinh huéng thuc t€ cla doi séng hang ngay. Gilp ren luyén cac ky
nang néu van de, giai quyét van dé dua trén cac thong tin thu thap duoc
thdng qua dong vai, phong vén, lang nghe va dua ra giai phap, 1oi
khuyén.
IV. Két luan
Trong pham vi c¢é han cla bai bao céo, chi tiét cta quy trinh thiét ké
bai giang Noi theo hudng twong tac chwa duogc trinh bay cu thé. Tuy
nhién khi day hoc theo hwéng twong tac, gido vién cling can tuan theo
cac quy tac chung khi thiét ké bai giang nhw dam bao muc tiéu
chuwong trinh mén hoc, ddm bao tinh khoa hoc, tinh s pham va tinh
kha thi. Ngoai ra, can dam bao cac nguyén tac vé tinh tich cwc cha
dong, hop tac cta céc chl thé, méi quan hé ton trong binh dang vé
chirc nang clia cac chd thé cling nhu dam bao méi trvong day hoc than
thién. Bang chd y la tinh chat, cwong do clia cac twong tac cling nhu
hiéu qua giang day phu thudc nhiéu vao k¥ nang t6 chic hudng dan
clia nguoi day. Vi vay, gido vién can c6 su chuan bi theo cac budc
nhw da dé cap &@ muc 11.4 va tuan th cac nguyén tic day hoc Noi néu
trén dé lam gia tang gia tri cac twong tac day hoc, thic day tinh tich
cuc clia ngudi hoc va gop phan nang cao hiéu qua moén hoc cling nhv

chét lwvgng gidng day.
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Tai liéu tham khao

Trinh Lé Hong Phuong (2011) Van dung ly thuyét day hoc twong tac,
Tap chi khoa hoc, Pai hoc sw pham TPHCM

Vi Lé Hoa, TO chirc day hoc theo quan diém sv pham twong tac,
Truong BH sw pham Ha noi http://ttdtbdtx.hnue.edu.vn/Bantintuxa
Willis, J. (1996) A Framework for task-based learning. Harlow, UK:
Addison Wesley
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S DUNG TRO CHOI
NHAM TAO HUNG THU HOC TAP CHO SINH VIEN

Tién sT: Nguyén Duy Su
B6 moén: Thuc hanh Tiéng

1. M6 dau
Trong nhitng nam gan day, viéc day hoc ngoai ngl* & Viét Nam ndi chung va tai
trvong Pai hoc Nha Trang dd co nhitng chuyén bién dang ghi nhan. Viéc doi
méi c& vé ndi dung va phuong phéap day hoc d& mang lai nhitng hiéu qua tich
cuc, gop phan nang cao chat lvgng day hoc ngoai nglr. Mac du vay, theo ching
t6i, viéc d6i moi nay van chua dap ¢ng duoc yéu cau thuc té 1a gidp da s6 sinh
vién “cé di nang lwc ngoai ngli s dung doc lap, tw tin trong giao ti€p”. Thuc té,
do nhitng diéu kién khéach quan va chd quan, viéc day hoc ngoai ng hién nay
van it nhiéu mang yéu t6 truyén thdng do 1a cha trong vao cac cu tric nglr phap
va cl phéap, dwa vao bai v va giao trinh. Phuong phap nay doi khi gdy nham
chan va khéng tao hirng tha hoc tap cho sinh vién. Vi vay, theo ching téi, viéc
két hop nhiéu phwong phap la hét stc can thiét, trong dé cé phuong phap st
dung tro choi nham tao hirng thi hoc tap cho nguwi hoc. Thuc té cho thdy nhitng
gio hoc vui vé thdng qua cac hoat dong tro choi thuong dé lai 4n tuvong tot dep
trong nguoi hoc, khich Ié ho trong viéc hoc, tir d6 mang lai hiéu qua tot, nang
cao chéat lvgng day hoc ngoai ngir. VVan dé dat ra la phai str dung tro choi nhu thé
nao cho hiéu qua, st dung lic nao va lam sao két hgp hai hoa gilta tinh thu gian
va muc tiéu day hoc. Trong bai viét nay ching t6i xin trinh bay mét s6 y twéng
vé viéc st dung trd choi trong gi& hoc ngoai nglr v&i mong mudn chia sé kinh

nghiém gop phan nang cao chét lvgng day hoc ngoai ngir tai truong.
2. Uu diém cuda viéc str dung tro choi trong 1¢p hoc ngoai ngl
2.1. Tao ra mét moi truong day hoc vui vé va thu gian

T dién tiéng Phap Hachette dinh nghia tro choi (le jeu) la hoat dong giai tri,
tiéu khién (divertissement) véi muc dich la mang lai niém vui cho nhitng nguoi
tham gia. Nhu vay c6 thé thdy, muc dich dau tién ctia viéc st dung tro choi trong

I6p hoc ngoai ngii trvde hét 1a tao ra mot bau khong khi vui vé, thw gidn truéc,
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trong hodc sau mot gio hoc. Tinh gidi tri do chinh tro choi tao ra hodc do nhirng
ngudi tham gia tao ra thong qua viéc canh tranh nhau dé gianh chién thang trong
cudc choi. Do vay, dé c6 duoc bau khong khi vui vé, céac tro choi dwoc st dung
nén mang tinh tap thé hoac theo nhém. Trong tiéng Phap, khi can thuy gidn ching

toi thuwong sir dung cac tro choi nhw La chaise musicale.
2.2. Tro choi la co hdi dé hoc tap va kham pha nhitng diéu méi mé

Ngoai chirc nang thw gién va giai tri, rd rang tro choi la phwong tién dung dé hoc
tap va kham pha nhitng diéu m¢i mé. Theo Ch. Renard, “ trd choi la mot phan
clia cudc song. N6 cho phép chiing ta, tai mot thoi diém nhat dinh, budc ra khoi
thuwc tai, dé thir nghiém, twdng tugng, sang tao va kiém tra kha nang cta ching
ta trong viéc giai quyét cac van dé mai”. Trong moi treong Iép hoc ngoai ngi,
cac hoat dong tro choi tao nén mét su twong tac trong do nguoi hoc vira la nguoi
tiép nhan vira la nguoi sang tao, trong su twong tac dé nguoi hoc cling phai phat
huy kha nang phan doén trwdc (nghi dén nhitng gi minh sap tra loi dong thoi
lang nghe nhitng gi ngwdi khac néi) gidng nhw trong mot tinh hudng giao tiép
dich thwc ngoai xa hoi. Hoat dong tro choi la co hoi dé mdi ca nhan hoc hoi tir
nhitng nguoi khac dong thdi mang nhitng kién thirc clia minh dé déng gop vao
st tién bd cua tap thé. That vay, thdng qua hoat dong tro choi, sinh vién khéng

chi tiép nhan nhitng kién thic tir gido vién ma con chia sé kién thic 1an nhau.
2.3. Hoat dong tro choi tang hirng tha hoc tap cho nguoi hoc

Nhuw chiing t6i da trinh bay & trén, viéc str dung céc tai liéu, sach gido khoa sau
mot thdi gian thwong gay nham chan cho sinh vién. Do vay, cac tro choi la
phwrong tién lam cho bai hoc thém tuoi méi, tao bau khéng khi vui vé, tir d6 tao
hirng tha hoc tap cho nguei hoc. Hon nira, cac tro choi thwdng tao ra mot moi
trwong giao tié€p tw nhién, giéng véi thuc té nén lam cho viéc giao tiép cla sinh
vién dé dang hon. N6 xua tan nhitng khoang céch gilta sinh vién nay véi sinh
vién khac, gilra gido vién va sinh vién. Gido vién lic nay ciling la mot nguoi
tham gia tro choi nén moi quan hé ngudi day — ngudi hoc sé trd thanh moi quan
hé nguoi hoc — ngudi hoc, gan gli hon. Chinh digu nay Iam cho sinh vién cdm

thdy thoai mai trong hoc tap, tr d6 cham chi dén I6p hon. Tuy nhién, dé dat
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dwoc hiéu qua nay, theo Helme L. et al., cac trd choi phai dwoc lva chon, thiét
ké sao cho vira v6i nang luc va trinh do cla sinh vién, khéng qué khé va cling
khong qua dé. Ngoai ra, tro choi phai co tinh canh tranh va néu dwoc thi nén cé
nhitng phan thuédng dé lam tang tinh canh tranh tir d6 lam tang hirng thi cho

ngueoi tham gia.
2.4. Tro choi tao ra moi truong lay ngudi hoc lam trung tam

Khi nguoi hoc tham gia vao cac hoat dong tro choi la tham gia tryc ti€p vao bai
gidng cla giao vién. Chinh ho la trung tam cua gi& hoc, khi cdng tac véi giao
vién va céc sinh vién khac dé tao nén mot gio hoc tha vi va hiéu qua. Khac voi
phwong phap truyén thng mang tinh truyén thu kién thirc théng thuwong, phuong
phap st dung tro choi gilp ngwoi hoc chi dong tim kiém va tiép thu kién thirc,
phat trién cac k§ ning chuyén mén cling nhu k§ ndng mém. Vi vay c6 thé khéng

dinh phwong phap st dung tro choi rat phu hop véi hoc ché tin chi.
3. St dung tro choi trong I6p hoc ngoai ngi¥ : khi nao va nhu thé nao?

Nhu ching toi da trinh bay & trén, viéc str dung tro chei mang lai rat nhiéu lgi
ich. Tuy nhién, viéc lya chon thoi diém va tro choi sao cho hiéu qua la diéu ma
gido vién can phai tinh dén. Theo Ch. Renard, truéc lic st dung trd choi can
phai xem xét ba yéu t6: trinh d ngdn nglr clia sinh vién, muc tiéu va y nghia cua
tro choi. Cu thé hon, Francois Weiss (2002) duoc trich dan bai Ch. Lavignasse,
trong cudn sach “Jouer, communiquer, apprendre” da xay dung mot bang gom

14 cau hai co6 tinh dinh hudng cho gido vién khi st dung tro choi nhu sau:
1. Muc tiéu cla tro choi la gi ?
2. Tro choi dwgce st dung cho trinh dd nao ?
3. Nguoi hoc phai cé nhitng kién thirc ngbn ngii tién quyét nao ?
4. Tro choi huy dong k§ nang nao ?
5. Tro choi mang lai lgi ich gi ?

6. Trd choi danh cho ca nhan hay tap thé ?
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7. Day la hoat dong theo hudng dan, cé tinh mé hay tw do?
8. Hoat déng nay nam & dau trong tién trinh hoc tap?

9. Vao thoi diém nao thi st dung hoat dong nay? Trong bai hoc, cudi bai

hoc hay bat ct lic nao?

10. Hoat dong nay c6 nén st dung nhiéu lan khong? St dung nguyén xi hay

co thay doi?
11. Cén phai chuan bi nhiing gi?
12.Yéu cau cla hoat dong nhu thé nao?
13. Hoat déng kéo dai trong bao lau?

14.C6 nén kiém soat ngbn ngi cla nguoi choi hay khong? Vao thoi diém

nao?

Day la bang cau hoi co tinh tham khao dé gilp gido vién st dung tro choi hop i,
dang thoi diém, dang phuong phap va muc tiéu. Tuy nhién theo ching toi, doi lic
chiing ta cling khong nhat thiét phai trd 1oi tdt ca cac cau hdi nay bdi thuc té nhu

chlng t6i da trinh bay & trén c6 nhitng tro choi don gian chi dé choi, nham thu gian.
4. MOt s6 tro choi
- Lachaise musicale:
Muc tiéu : Thu gian, giai tri
S6 lwgng ngudi choi : toi thiéu 1a 5
Thoi gian: 5 - 10 phat
Chuén bi : ghé ngoi, nhac

Cach choi: ghé xép thanh mét vong tron, nhac mé, nguoi choi vira di xung
quanh vira nghe nhac. Nhac dirng lai, ai khéng tim dwoc chd ngdi sé bi loai, tiép

tuc choi cho dén khi chi con mot ngwdi chién thang.

- Le dessin:
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Muc tiéu : dié dat n6i, miéu ta, gii tir, tinh tir chi mau sac
S6 luvgng: chia 16p thanh tirng nhom, moi nhoém 4 ngudi
Thoi gian : khoang 10 phut

Chuan bi: tranh v&, but chi mau, gidy

Céach choi: Moi nhom cir mot nguoi dé miéu ta bic tranh, sinh vién nay ding
doi dién vo&i nhitng ngudi con lai, miéu ta bic tranh, nhitng nguoi con lai dua
vao miéu ta dé vé bic tranh. Luru y : khong dwoc ding ci chi. Nhém nao hoan
thanh birc tranh truéc va gidng ban géc nhét thi sé chién thing. Gido vién giam

st cac nhom.
Chéng han : sinh vién A: dans le dessin, il y a une maison

Sinh vién B : Ou se trouve la maison ? a gauche, a droite ou au milieu ? Elle est

de quelle couleur ?
Sinh vién A : au milieu. La maison est bleue. Sur la maison, il y a un oiseau.
Sinh vién C : C’est quel oiseau ? 1l est a gauche ou a droite de la maison ?

Tuong tw nhw thé sinh vién A miéu td cho dén khi nhitng sinh vién con lai vé

xong birc tranh. TUy theo trinh dd sinh vién dé chon birc tranh.
Keét luan

Trén day la mot s6 goi y cla ching tdi vé viéc str dung tro choi trong 16p hoc
ngoai ngl*r nham tao hirng thi hoc tap cho sinh vién. Theo ching toi day la
phuwong phap day hoc cé thé ap dung cho moi déi twong sinh vién. Viéc st dung
tro choi c6 thé trudc, trong va sau bai hoc nham tao bau khong khi vui vé, thu
gidn trong I6p. Pay cling la phuong phap day hoc tich cuc, hiéu qua. Tuy nhién,
trén thuc té, cac hoat dong tro choi chva dugc dwa vao st dung thuwong xuyén
hon vi nhitng Iy do khac nhau. Chung téi hy vong trong twong lai sé c6 mot
khong gian riéng cho céc 16p hoc ngoai ngtt dé c6 thé st dung dé dang hon céac

hoat dong tro choi.
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DUNG VAN THO TRONG GIANG DAY VAN MIEU TA

CHO SINH VIEN CHUYEN NGU

Th.S. Bui Thi Ngoc Oanh
B6 mon: Thuc hanh Tiéng
bat van de
Miéu ta ngui, miéu td vat va miéu ta noi chdn la nhitng chi dé thuong gap khi
hoc k§ nang viét. Sinh vién chuyén ngl* can miéu ta nhitng chi dé nay khi hoc
mon viét 2. Nhung khi hoc mon viét néi chung va hoc van miéu ta noi riéng,
ngudi hoc thuwong thu dong va khong tham gia tich cwc, tham chi khong biét viét
gi vi thiéu tir vung.
Chinh vi thé, st dung van tho trong gidng day mon viét 2 ch dé miéu ta nguoi,
vat va miéu ta noi chén khéng nhitng cung cép tlr virng, ma con gilp nguoi hoc
tw hinh dung nhitng hinh anh khi doc nhitng doan tho va dac biét la tao hirng
khé&i cho sinh vién hoc k¥ nang viét.
I. NO&i dung
1. Visao sir dung tho trong gidng day mon Viét?

K¥ nang doc va viét tir lau duogc cho la cac hoat dong cé lién quan véi nhau.
Loban (1963) trong nghién ctru lau dai ciia minh vé sy phat trién k§ nang doc va
viét clia cac nhdm hoc sinh cdp mot va cdp hai da chi ra rang méi quan hé mat
thiét gitra k¥ nang doc va viét dwgc thé hién qua diém sO cac bai kiém tra.
Nhitng sinh vién doc gidi sé viét gidi va nguoc lai. Stotsky (1983) dad cong bd
két qua qua 50 ndm nghién ctru moi tvong quan gilra k¥ nang doc va viét da cho
rang “nhitng nguoi viét t6t hon co xu hwéng 1a nhitng ngudi doc t6t hon, va
nhirng ngui doc tét hon c6 xu hwéng viét cau tric cau tét hon nhitng nguoi it
doc hon”. Chinh vi vay, doc nhiéu sé c6 ich rat nhiéu cho k§ nang viét.

Van tho la nguén ngbn ngir goc giau tinh van héa. Bay la dong lwc dong vién
sinh vién thuc hanh k§ nang viét. Khi dung tho, nhitng tir nglt tho ca truéc khi
viét sé lam cho sinh vién thdy tha vi véi chi dé viét. Trong hoat dong nay, sinh
vién sé tim ra nhitng tir vung, nhitng tir ng® miéu ta. Sinh vién con hinh dung ra
nhttng hinh anh ma nhirng tlr ngl trong van tho mang lai. Tho ca con gilp ngu oi
hoc hinh dung ra nhiing gi ching ta nhin thdy, cdm nhan, nghe thay, ngti thay
va cam nhan duoc bang 5 giac quan.

Sinh vién sé xay dwng nhitng hinh anh ho dang cd, lién hé nhitng trai nghiém
song phong phu va khéc biét ma ho c6 dwgc. (Rosenblatt 2005). Gido vién cé
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thé dung nhitng cach khac nhau gitp nguoi hoc trinh bay nhirng trai nghiém cta
ho qua nhiing bai viét.

2. Céach str dung tho khi gidng day van miéu ta
Buwéc 1: Sinh vién doc nhitng cau chuyén va nhitng doan the ngan ciing nhau va
twdng twong nhirng hinh &nh ma ho nhin thay.
Sinh vién gach du6i nhitng tir cé lién quan dén modt dén nam giac quan: nghe
thay, nhin thay, nglri thdy, cdm nhan va ném trai duoc.
Budc 2: Trao doi véi ban trong nhdm nhitng gi da gach duwdi va nhitng hinh anh
ma ho hinh dung ra dugc khi doc cau chuyén hay doan tho.
Buwéc 3: Sinh vién thdo luan theo nhém nhitng gi ho cdm nhan, nhin thady, nghe
duoc, nglri dwgc va ném trai dugc khi doc nhitng doan van tho. Sinh vién sé bo
sung thém nhiéu y sau khi thao luan vai cac ban trong nhém.
Buwéc 4: Sinh vién trd 1&i cau héi “C6 phan nao trong bai tho gidng véi cudc
song clia ban?”. Sinh vién miéu ta nhitng cau chuyén, giai thoai hay nhirng hoi
trc tlr thoi tho au, vé ngdi lang, gia dinh cla ho, nhitng s& thich tir thoi tho
du...Sinh vién c6 thé thao luan sau hon vé nhitng suy nght hay nhirng cam xuc
ma ho co.
Bwéc 5: Sinh vién lam viéc theo cap va viét mot doan van miéu t& mot noi, hay
mot ngudi hay moét vat ma ho ho yéu thich va dac biét ddi voi ho.
- Gi&o vién gidi thiéu bai mau truedc cho sinh vién trude khi sinh vién lam viéc
theo cap. Vi du nhu:
“| see people dressed in white, walking to church and tending their stews
on the open fire. I can smell the eucalyptus trees and the incense and the
fires burning. | hear the priests’ call for church and the beating of the
drum.
| feel the cool air coming off the nearby lake. | taste the spicy meat sauce
and homemade bread and the strong, sweet coffee.”

Buwdc 6: Sinh vién doc doan van cdia minh cho mot ban nhom khéc va ban sé
nghe, dat cau hdi thém hay nhan xét vé bai viét ctia ban minh. Sinh vién ghi chu
lai nhirng nhén xét ctia ban minh.

Budc 7: Dua trén nhitng nhan xét clia ban minh, sinh vién stra va bo sung lai bai
viét clla minh.

Budc 8: Lam viéc theo cap vai mot ban khac dé doc lai va thdo luan bai viét cla
minh v&i mot ban khac.
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Budc 9: Sinh vién doc lai va bd sung bai viét cla minh va ndp lai bai viét hoan
chinh cho giéo vién.

3. Uu diém va Khuyét diém cua viéc dung tho van dé giang day miéu ta

a.

Uu diém cla viéc dung tho van dé giang day miéu ta

Van tho la nguon tai liéu xac thuyc gidp sinh vién kham pha ngon tur
tuyét voi va thé hién cdm xuc va y kién cta minh. Nguwoi hoc cam
thay thich tha véi viéc hoc, nang cao khd nang hoc ngon ngir clia
minh.

Van tho la nhip cau ndi ngudi hoc véi van hoéa cla ngén ngir minh
dang hoc. Giao vién can lwa chon nhitng ang van chuong phu hop voi
s thich va trinh d6 cta nguoi hoc.

Nguoi hoc c6 thé hoc dwoc nhip diéu, cau tric nglr phap, tir d6 ho cé
thé viét bai lién hé v&i ban than minh. Van tho khuyén khich cach viét
sang tao.

Vién tho cling ¢d kha nang suy nght va hiéu biét vé thé gidi.

Khuyét diém cua viéc dung tho van dé giang day miéu ta

Nguon tai liéu két hop gidng day ngdn ngir véi van chuong khong
nhiéu.

Gi4o vién danh nhiéu thoi gian dé tim bai tho ngan hoic truyén ngén
hay, phtu hop chd dé miéu ta va phu hgp véi trinh do cla sinh vién.

4. M0t sO bai tho c6 thé dung dé day van miéu ta
a. Miéu ta nguoi
| AM - by SANDY MAAS
I am a nutty guy who likes dolphins.
I wonder what I, and the world, will be like in the year 2000.
I hear silence pulsing in the middle of the night.
| see a dolphin flying up to the sky.
| want the adventure of life before it passes me by.
I am a nutty guy who likes dolphins.

| pretend that I'm the ruler of the world.

| feel the weight of the world on my shoulders.

| touch the sky, the stars, the moon, and all the planets as
representatives of mankind.
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| worry about the devastation of a nuclear holocaust.
| cry for all the death and poverty in the world
I am a nutty guy who likes dolphins.

I understand the frustration of not being able to do something easily.
| say that we are all equal.

| dream of traveling to other points on the earth.

| try to reach out to poor and starving children.

I hope that mankind will be at peace and not die out.

I am a nutty guy who likes dolphins.

The Birthday Cake — by Daniel Lyons

It was past six and the shops on Newbury Street were closed, but she knew that
Lorenzo would stay open for her. She did not hurry: she was an old woman, and
age had spoiled her legs. They were thick now, and water heavy, and when she
walked her hips grew sore from the effort of moving them.

She stopped by a bench, wanting to sit but knowing that to stoop and then to
rise would be more difficult than simply to lean against the backrest. She waited for
her breathing to slow, then walked the last block to the bakery. Lorenzo would be
there. He would wait. Hadn’t she come to the bakery every Saturday since the
war? And hadn’t she bought the same white cake with chocolate frosting, Nico’s
favorite?

“buona sera, Signora Ronsavelli,” he said as the chime clanged and the
heavy glass door closed behind her. “You had me concerned.”

Lorenzo Napoli was too young to be so worried all the time. She wondered
about him. She did not trust him the way she had trusted his father.

http://blog.tesol.org/teaching-short-stories/

b. Miéu ta vat

The Window - By Peter Rangus

Question persists in the back of my head,
What do | see when through windows | look?
| see the nature her hilltops, a brook,

Glideth like snake to horizon ahead.
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| see the people, the fisherman’s face,
Girl is so joyful to hop there and run,
Hair is of hers into ponytail done,
While she delight in her butterfly chase.

| see the weather that's whistling its way,

Rays are such artists, so skilful when paint,
Hills with the colours and shadows which faint,
Frenchman inside says: “Talent nonpareil!”

| see the lines like a silhouette blear,
That over hills and that wonderful stream,
Hover in front or perhaps in the rear.

In such a way that the “nature” does theme,

That is so joyful and so full of cheer,

Only as subtile reflection mine seem.
http://www.poetrysoup.com/poem/the_window 710633

Autumn is Orange
By Eric Ode

Autumn is orange

like a lumpy pumpkin waiting to be picked,
a noisy school bus on the first day of school,
and the Number 2 pencil resting on my desk.

Autumn is brown

like a new Wilson football,

a Thanksgiving turkey just pulled from the oven,

and the sticky mud caked in the soles of my sneakers.

Autumn is yellow

like a bouncing tennis ball,

my new 3-ring binder,

and the flickering flame on a Halloween candle.

http://www.poetryteachers.com/poetclass/lessons/colors.html
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c. Miéu ta noi chon

House Of Vagrants — by Jared Ringeman

I can still hear the music

Resounding through the great halls
Phantom dancers move gracefully
Through air thick with the smell of decay

Paint now peels off once pristine walls
Dust gathers on memories once vivid
Rain falls thru unintentional skylights
Onto floors covered in disarray

Now a home to vagrants
Who mark their territory
With urine and empty bottles
Strewn across cobbled floors

All that once was is gone
Replaced with negligence and ruin
Here and now grows like a weed
Watered with contempt for history

http://www.poetrysoup.com/poem/house of vagrants 719227

Il. K&t luan

Dung van tho trong k§ nang viét miéu ta la mot cong cu t6t dé khuyén khich
sinh vién twdng tuvgng nhitng hinh anh va tir vung truéc khi viét. Tuy nhién giao
vién can phai lva chon nhitng tai liéu van tho tha vi va phu hop voi trinh d6 clia
sinh vién, vi diéu nay sé lam ngu0i hoc cAm thay thich th( hon véi viéc hoc va
dwoc doc vé nhitng diéu méi la. Van hoc mang lai nhiéu lgi ich cho nguoi hoc
va gido vién. Tho van khong chi tao co hdi cho ngudi hoc thé hién so thich ca
nhan ma con cling c6 ngon tir, cau trdc ngl phap va k¥ nang giao tiép viét.
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KE HOACH XAY DUNG CHUAN DAU RA TIENG
TRUNG TAI BAI HOC NHA TRANG

Th.S Pham Thi Minh Chau
B6 mdn: Thuc hanh Tiéng

. Patvan dé

C6 thé khang dinh rdng, sau Tiéng Anh, Tiéng Trung la mdt ngbn ngi vo
cung quan trong. Vi nén kinh té dirng & vi tri thir 2 cla Trung Quoc va khoang
900 triéu nguoi st dung hang ngay, tiéng Trung duoc coi la mot trong nhirng

ngdn ngl chinh trén thé gi¢i van hda va trong kinh doanh.

Hon nira, do vi tri dia ly va déac diém kinh té gitta nuéc ta va Trung Qudc,

ngay cang c6 nhiéu nha dau twv nguoi Hoa dén Viét Nam lam an.

V6i dac thu cla truong Bai hoc Nha Trang, véi mot s6 lugng sinh vién
kha Ién theo hoc cac chuyén nganh nhu Kinh t€, Nudi trong, Ché bién... thi kha
nang cé dwoc viéc lam sau khi t6t nghiép tai cac khu cong nghiép c6 von dau tw
clia nguoi Hoa sé cao hon nhiéu lan néu cac ban sinh vién ngay trén khi con

ngOi trén ghé nha trwong tich 0y dwgc mot s6 von tiéng Trung nhat dinh.

Nhuwng & treong ta, hién chura co quy dinh chuan dau ra tiéng Trung cho
sinh vién khong chuyén clia khda 57 tré vé sau, khién cho cac em con do dv khi
Iva chon mon hoc nay. Vi vay, viéc xay dung chudn dau ra ngoai nglr Tiéng

Trung cho sinh vién K57 la vé cung quan trong va cap thiét.

I1. NOi dung

1. Nhu cau viéc lam cla tiéng Trung

- Theo S& Van hoa - thé thao va du lich tinh Khanh Hoa, trong ndm
2015 @& don 180.000 lwgt khach Trung Qudc, tang khoang 5,4 1an so v&i nam
trudc do. Riéng thang 1 ndm nay, Khanh Hoa da don gan 27.500 lwgt khach
Trung Qudc, tang hon 5,6 1an so v&i cung Ky nam truéc, hién ding dau vé so
lvong khach quéc té & Nha Trang.

- Thong ké tir BO K& hoach dau tw cho théy, hién dang cé khoang 810

doanh nghiép Trung Qudc — Pai Loan dau tv vao Viét Nam, hon nira, Trung
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Qudc hién dang la doi tac thwong mai I&n nhét cta Viét Nam véi tong kim
ngach dat gan 60 ty USD tinh trong nam 2014,

- T hai thong ké trén, cd thé thay rd, nhu cau viéc lam cho tiéng Trung
hién nay dang rét I¢n, cho nén viéc mé réng viéc gidng day tiéng Trung &

truong ta dang la mot nhiém vu vo cung cap thiét.

2. Thuc trang sinh vién hoc tiéng Trung tai truong

- Sinh vién khong hé biét rang trong trwdng c6 dao tao hoc phan Tiéng
Trung.

- Sinh vién hau nhu chwa nam rd cac quy dinh vé viéc t6 chic cac 16p
day va hoc tiéng Trung cling nhu chuan dau ra cho tiéng Trung.

- Sinh vién khong biét rang c6 thé st dung tiéng Trung nhu mot ngoai
nglr dé xét t6t nghiép.

- S6 lvgng sinh vién biét va dang ky theo hoc mon tiéng Trung khéng
chuyén con rat it, hoc ky | nam hoc 2015 — 2016 chi c6 mét I6p Tiéng Trung 1
v0i i s6 la 33 sinh vién.

- P& co quy dinh chuan dau ra tiéng Anh cho K57 nhwng chua
c6 quy dinh chuan dau ra tiéng Trung cho K57.

3. Gidi thiéu vé chuan HSK

(1) Gi6i thiéu chung

Ky thi HSK lan dau tién dugc t6 ch (rc tai Trung Québc vao ndm 1989, dén
niam 1990 bat dau duoc t6 chirc tai hai ngoai, nhan duoc sw hwdng tng rat 16n
clia cac nwdc co sir dung tiéng trung. Tl nam 2009, t6 chirc qubc gia Hanban
(nghién cltu truyén ba ngbn ngtr tiéng Han) da xay dung phién ban maéi cl a ky
thi HSK nham dép (ng t6t hon nhu cau cla nhitng ngudi hoc tiéng Trung
Qudc. Ky thi nay la két qua cta nhitng nb lyc phdi hop clia cac chuyén gia tir
cac Iinh virc khac nhau bao gdm gidng day ngén ngi, ngén ngir hoc, tam Iy hoc
va danh gia gido duc. Ky thi mai két hgp nhitng wu diém ctia HSK ban dau véi
c4c xu hutng gan day trong dao tao tiéng Trung Qudc bang cach tién hanh cac
cudc khao sat va str dung cac két qua nghién clru maéi nhat vé kiém tra nang luc

ng6n ngl qudc té.
(2) K&t cau bai thi
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Ky thi HSK phién ban méi la mot ky thi chuan héa quoc té, kiém tra va

gia trinh do thdng thao tiéng Trung Qudc. N6 danh gié kha nang clia nhitng

nguoi khong phai gbc Trung Qudc "trong viéc st dung ngdn ngl* Trung Qudc

trong cudc séng hang ngay, hoc tap va nghé nghiép ctia minh. Bai thi HSK méi

bao gom mot bai kiém tra viét va thi n6i doc lap véi nhau. Cé sau cap do thi
viét, cu thé la HSK cap do I, 11, 111, IV, V va VI. Cé ba cép do cla céac bai thi
noi, cu thé la HSK (Trinh dd so cdp), HSK (trinh dd trung cép), va HSK (trinh

do cao cap). Trong qua trinh thi noi, bai thi cla thi sinh sé& dugc ghi lai.

Thi viét Thi noi

HSK cép 6

HSK (Cao cép)
HSK cép 5
HSK céap 4

HSK (Trung cép)
HSK cép 3
HSK cép 2

HSK (So cap)

HSK cép 1

(3) Cép do bai thi

Céac cap do khac nhau clla HSK méi twong duong v6i “Hé thong khung

tham chiéu chung ngén ng* Chau Au (CEF)”; chi tiét nhu sau:

HSK moi

CEF

Nang Iwc str dung ngbn ngi

HSK cAp dd VI | C2

c6 thé dé dang hiéu thong tin qua doc va nghe tiéng
Trung, cé thé bi€u dat hiéu qua tiéng Trung Qudc

bang ca 101 noi va chir viét.

HSK cdpdd VvV | C1

c6 thé doc bao va tap chi Trung Qudc, thudng thirc
nhitng bo phim va kich Trung Quéc, va viét mot bai
phét biéu dai, day da bang tiéng Trung Qudc.

HSK cdp do IV | B2

c6 thé tro chuyén bang tiéng Trung v&i nhiéu chi dé
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va co thé giao tiép lwu loat voi nguoi ban xi Trung

Qudc.

HSK cdp do Il | B1

c6 thé giao tiép bang tiéng Trung & mic co ban trong
cudc séng hang ngay, hoc tap va nghé nghiép cuta
minh. Ho c6 thé giao ti€p bang tiéng Hoa khi di du

lich & Trung Quéc.

HSK cdpdo Il | A2

c6 thé ndm bét t6t tiéng Trung Qudc co ban va co thé
giao ti€p don gian va doi hoi phai thuong xuyén trao
doi truc ti€p cac thong tin vé nhitng van dé quen
thudc hang ngay.

HSK cdpdo |l | Al

c6 thé hiéu va st dung cum tir va cau tiéng Trung
Quéc rat don gian, dap (ng nhu cau co ban dé giao
tiép va co kha ndng tiép tuc hoc tap tiéng Trung

Quoc.

1. Kién nghi

T thuc trang va nhu cau trén, kinh dé nghi nha truong xem xét:

1. Xay dwng Quy dinh chuan ngoai ngir dau ra cho Tiéng Trung nhu sau:

STT Trinh do va Chuan tham chiéu
nganhdaotao NI NN | CEFR | NLNN | HSK
qudc gia PHNT

1 PH Quan tri dich Bac 3 Bac B1 B1.2 HSK 3
vu du lich & 1
hanh, Quan tri
KD va KD
thuvong mai

2 Pai hoc cac Bac 2 Bac A2 A2.2 HSK 2
nganh con lai va
cao dang
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2. Quy dinh thoi lvong phan bé chwong trinh day — hoc Tiéng Trung

Khung Ngoai ngi Tén hoc phan | S6 Ghi chu
NLNN | Tiéng Trung Nl6p tiét
quéc gia DHNT
Bac 1 Al.l Tiéng Trung 60 | Hoc phan diéu kién
Al.1l (HPPK)
Al.2 Tiéng Trung
Al.2
Bac2 |A21 Tiéng Trung 60 | *HPBK v¢i nganh: BH
A2.1 Quan tri dich vu du lich
A2.2 Tiéng Trung 60 | & I hanh, Quan tri
A2.2 KD va KD thuvong mai
*Hoc phan bat budc
(HPBB) véi c&c nganh
PH va Cb con lai
Bac 3 Bl1.1 Tiéng Trung 60 | *HPBB cho nganh: BH
B1.1 Quan tri dich vu du lich
B1.2 Tiéng Trung 60 | & I hanh, Quan tri
B1.2

KD va KD thuvong mai

*HP nhiém y cho cac
nganh BH va Cb con

lai.

3. Nha trwong thudng xuyén t6 chirc cac 16p Tiéng Trung vao dau moi

hoc ky dé sinh vién dang ky theo hoc.

4. Nha trvong co hoat dong tuyén truyén phé bién dén sinh vién quy

dinh hoc va thi Tiéng Trung.

IV.KEt ludn

Tom lai, c6 quy dinh rd rang vé chudn dau ra thé hién sw can bang gilta

cac ngoai nglt dwgc gidng day trong truwong, theo dung dinh hwéng da nganh

cla trvong Pai hoc Nha Trang. Hon nita, quy dinh con giup sinh vién tu tin hon
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khi lva chon mon hoc, dong thoi lam can clr dé cac em biét dwoc ké hoach
gidng day va két qua dat duoc sau khi két thic hoc phan, gop phan tang thém
tinh chl dong trong hoc tap cling nhv kich thich niém dam mé ctia cac em. Vi
vay, thdng qua bai bao cao nay, tdi thiét tha dé nghi cac cap lanh dao tir phia
nha trwong cd gang tao diéu kién, nhanh chong xay dwng chudn dau ra cho
Tiéng Trung, gitp Tiéng Trung c6 mot thé dirng vitng chac trong quéa trinh phat
trién gido duc clia nha treong, tao diéu kién cho sinh vién trong truong thém
mot co hdi chon lwa ngbn nglr, mé rong con duong phat trién sau khi ra treong

clla cac em.
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1. Quyét dinh vé viéc ban hanh quy dinh vé chuan dau ra va t6 chirc dao tao
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20150520145320765.htm
http://news.zing.vn/Trung-Quoc-o-at-dau-tu-vao-Viet-Nam-
post599272.html
http://kinhdoanh.vnexpress.net/tin-tuc/vi-mo/quan-he-kinh-te-viet-trung-
sau-mot-phan-tu-the-ky-3305898.html
http://dulich.tuoitre.vn/tin/20160221/vui-buon-voi-du-khach-trung-quoc-tai-
nha-trang/1054705.html
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APPLICATION OF HALLIDAY’S REGISTER MODEL TO
CONSTRUCTION OF TRANSLATION QUALITY ASSESSMENT
CRITERIA IN TRANSLATION TEACHING CONTEXT

PhD. Hoang Cong Binh
Department: Translation & Interpretation

Abstract: Translation quality assessment (TQA) is an essential link between
translation theory and its practice, it is also an enjoyable and instructive exercise,
particularly if you are assessing someone else’s translation or, even better, two or
more translations of the same text. In recent years, translation assessment has
appeared unsystematically and mainly based on a vast of subjective deduction or
personal experiences. Therefore; in reality of translation training context, the
assesment activity in classrooms is limited in searching for translation errors only
and the learners also conduct translation exercises without any criteria given in
advance. This paper will present an empirical research on assessment activity
through the application of the parameters (viariables) in Halliday’s register model.
The results of this research will show the benefits of constructed criteria for TQA in

learning and teaching translation at tertiary level.

Key words: register theory, translation assessment criteria, linguistic

variables
1. Instruction

Translation quality assessment (TQA) was hisrorically originated as long as
translation activity (House, 1989). “The assessment of translator’s performance is
an activity which, despite being widelspread, is under-researched and under-
discussed” (Hatim and Mason, 1997: 199). For centuries, translations have been
carried out on the basis of stylistic criteria or according to the constant translation
methods used. Additionally, translation evaluation is also relevant in three areas of
translation: the evaluation of published translations, the evaluation of professional
translators’ work and evaluation in translation teaching. Each area has different
requirements of object, type, fuction, aim, and means for judging a translation. Up

to now, most research into assessment in translation only concentrates on one area —
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evaluation of published translations — and other areas are ignored (Melis & Albir,
2001). Nowadays, translation criticism in the world in general and in Vietnam in
particular has been privately and unsystematically conducted; consequently, TQA
has failed into error analysing. In a ridiculously occurred case, a translated version
was assessed by its naturality, smoothness, while the assessor did not know about
the sourse text and even the source language. In international, national conferences
and worshops on translation studies, TQA has played an auxiliary role despite
scientists’s efforts in this field (Hoang, 2004). At present, most universities in
Vietnam are expecting to fulfill two simultaneous training duties which are teaching
foreign language according to communicative orientation and teaching translation
with professional goal. The requirements of these duties are not the same in terms of
the learners’ intake, teachers, methodology and even facilities. In reality, translation
is one of the compulsory subjects in training program, in which TQA is an essential
chapter of a transaltion course. In some cases, however, the teachers and the
learners conduct TQA activities without any specific criteria given in advance.
Thus, what are the criteria to state that one target text (TT) is a good transaltion,
while another one is a bad or poor? Therefore, without having determined criteria,

judging is vain, subjective and aimless.

In this paper, firstly, different TQA models will be briefly discussed.
Secondly, Halliday’s Register model will be described in detail. Thirdly, based on
the current situation, level of the students and purpose of training, the application of
Halliday’s register theory to construction of TQA criteria will be proposed. Lastly,
it will be the results of the surveys on TQA and translation activities for the two

selected groups of language students in Nha Trang University - Vietnam.
2. Different translation quality assessment models

As mentioned earlier, criteria for evaluation of translation depend on one’s
approach to translation and one’s theory of translation. Likely, House (1997) wrote:
“Evaluating the quality of a translation presupposes a theory of translation. Thus,
different view of translation lead to different concepts of translational quality, and
hence different ways of assessing it”. In discussions about TQA, there is variety of

approaches to the problem: anecdotal and subjective including neo-hermeneutic
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approaches, response-oriented approaches, and text-based approaches (Baker &
Saldanha, 1998: 222).

2.1. Newmark’s TQA model

Newmark’s model of evaluation (Newmark, 1988:186) includes the analysis
of the source language text, a comparison of it and the translation, and comments
about the translation’s potential role as a translation. He states that any

comprehensive criticism of translation has to cover the following five procedures:

- A brief analysis of the SL text stressing its intention and its funtional aspect;

- The translator’s interpretation of the SL text’s purpose, his translation
method and the translation’s likely readership;

- A selective but representative detailed comparison of the translation with the
original;

- An evaluation of the translation: in translator’s terms and in the critic’s
terms;

- Where appropriate, and assessment of the likely place of the translation in
the target culture or discipline.

2.2. Christiane Nord’s TQA model

In accordance with the Skopos theory, Nord (1991: 28) -considers
functionality “the most important criterion for a translation”, meaning that no matter
how logical it may seem at first, it is neither a ST or its effect on a recipient nor a
function assigned to it by the author that operate the translation process. According
to Nord, the evaluator must take the target skopos as the starting point for TQA,
assess the target text against the skopos and the translator’s explicit strategies, and
then do a source text/target text comparison for inferred strategies. Nord stressed
that error analysis is insufficient: “It is the text as a whole whose functions and
effects must be regarded as the crucial criteria for translation criticism” (Nord,
1991: 166).

2.3. Malcolm Williams’s model
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Based on the Argumentation theory designed by Malcolm Williams (2001),
he attempts to combine a non-qualitative and a qualitative approach to TQA. The
author himself states that “whatever the speciality or purpose, a translation must
reproduce the argument structure of ST to meet the minimum criteria of adequacy”
(Williams, 2001: 366). According to Williams, the quantitative approach of the
theory are in the number of arguments correctly or incorrectly rendered by a
translator, and the qulitative one in analysing the arguments and dividing them into

smaller components.

Generally, the above authors’ models contain different approaches and make
a great contribution to theoretical foundation in transaltion studies. In translation
teaching context, however, those models sometimes overlap with each other and are
rather complicated and difficultly used. As in Nord’s TQA model, the judgement is
not definitive. Indeed, she states that there “will be no overall evaluation of the
translated text” (Nord, 1991: 226). Thus, how does she generate an overall
assessment from the criterion-referenced comparisons, particularly when her
judgement is based on the nature of the errors, not their number? Likely, Williams’s
model has some drawbacks — it is rather macrostructural analysis, and not all text
must inevitably contain arguments. Moreover, the model does not take the context

and cultural elements of texts into account.

In short, in translation teaching, the rising challenge is whether a general
theortical framework is applicable for all text-type assessment or each text-type

needs to be evaluated by distinctively constructed criteria.
3. Halliday’s Register model

When learning foreign languages, especially in translation, we often wonder
why the native speakers can easily understand each other in all contexts, even when
they whisper or there is a lot of noise around. In some cases, interlocutors can
predict exactly what the speakers wants to convey. Thus, how do they anticipate?
The answer is that the interlocutors rely on the so called register/context of
situation. In linguistics, a register is a variety of a language used for a particular

purpose or in a particular setting. The term register was first used by a linguist -
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Thomas Bertram Reid in 1956, and brought into general currency in the 1960s by a
group of linguists who wanted to distinguish between variations in language
according to the user (defined by variables such as social background, geography,
sex and age), and variations according to use, “in the sense of that each speaker has
a range of varieties and choices between them at different times” (Halliday et al,
1964). According to Halliday and Hasan (1989), context of situation is the
interaction between languages and the features of contexts. Context here relates to
the context of situation and context of culture, both of which exist in discourse by
influencing the linguistic variables that discourse producers use. This interaction
described by Halliday are the three parameters: Field of discourse, Tenor of
discourse and Mode of discourse. These parameters construct register or functional

linguistic variables determining types of meaning in discourses.

3.1. Field of discourse: Field refers to what is happening, to the nature of the social
action that is taking place. In another word, field generally expresses the ideational
metafunction, where language represents social experiences, activities and
understanding of the world. It uses language to represent knowledge and belief, and
is normally realized through the language features of clauses, nouns, verbs and
adjectives. Different languages develop different fields of discourse in different
ways (Hatim &Mason, 1990: 48).

3.2. Mode of discourse: Mode is expressed through the textual metafunction which
gives a text its cohesion. That the discourse appears in written or spoken form is the

choice of mode.

3.3.Tenor of discourse: Tenor is expressed through the interpersonal metafunction
which defines the process of social interaction, especially the relationship between
the participants in events. Those social interaction and relationship can be formality,

politeness, impersonality and accessibility.
4. Constructing TQA criteria on the basis of Halliday’s register model

The term translation itself can refer to the subject field, the product or the
process and a translated version can be assessd by authorities, companies,
organizations, experts, teachers, readers etc... And what should be held as the
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criteria for TQA is the core and current concern of all debates in translation studies.
Regrettably, however, the register approach has not found much application in
translation studies until 1990s when translation theorists realized the nature of
transaltion as a textual thing (House, 1981: 65). Thus, to develop criteria for TQA

in translation teching context is quite necessary, practical and urgently reasonable.

Although the three parameters (field, mode, tenor) in Halliday’s register
theory are presented sepeartely, they, in fact, mutally relate and depend on each
other. The associated values of these parametes help us as translators or readers to
determine the register of the text. These parameters are not fixed in a text; they can
be varied in a text and even in sentences. To undestand the relationship between a
text and register will help translators have reasonable deduction in discourse

analysis.

In Halliday’s term, the relationship between matafunctions of language
(ideational, textual and interpersonal) and the context variables (field, mode and
tenor) is called realization, i.e. the way in which different types of fields, mode and
tenor condition ideational, textual and interpersonal meaning (Eggins & Martin,
1997:241). In terms of semantics and pragmatics, field expresses interpersonal
meaning, which is concerned with mapping the entity of the world realized through
transitivity selection, patterns of lexical choices, collocations, use of onomatopoetic
elements, etc. In the same way, mode expresses textual meaning through the
channel (spoken/ written, etc.) and the degree of participation between writer and
reader. Participation can be simple, i.e. a monologue with no addressee participation
built into the text, or complex with various addressee-involving linguistic
mechanisms characrerising the text. Textual means refer to textual cohesion, which
is realized through a number of thematic structures, means of cohesion (additive,
adversative, repetition, subtitution, ellipsis, etc.). Finally, tenor expresses
interpersonal menaning, which is realized through the nature of verb phrase, mood,
tense, sentence structure, repetition, structure of noun phrase, etc. Thus, to achieve
the equivalence in translation, texts must be examinated in the social contexts
though the above three parameters. These parameters must be put into comparison

between source and target contexts. As mentioned above, TQA is not easy at all for
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the assessors, however; to serve teaching and training purposes, TQA criteria can be
built for specific contexts. On the basis of the above arguments, it can be suggested
to construct TQA criteria in translation teaching context, which can be genalized in
a matrix below. The term “matrix” is proposed here because the assessors,
reseachers or teacher evaluators can also base on the contents in the matrix to

develop other criteria if neccesary.

Table 1: TQA criteria matrix for translation teaching context

Register Field Mode Tenor
Lexicon Grammar structures Modality
Language Lexical cohesion Cohesion Speech acts
Transitivity modes Connotative

) features
Information structure

Discourse style

5. A survey on students’ TQA activity

The purposes of this survey are to see how the students understand
Halliday’s register theory and to measure to what extent TQA activity affects
students’ translation competence. Thus, to achive the servey results, an empirical
research has been conducted with two groups of English major students respectively
named 55TA1, 55TA2 and each group consists of 40 students. The empirical
participants are the third year students at Nha Trang University — Vietnam. One
group (55TAL) are instructed TQA criteria and practise assessment activity, while
the other group (55TAZ2) are not taught TQA criteria and also undetake assessment
activity. The assessment activity is performed by the two empirical groups through
the same piece of translated text. Apart from assessment activity, a survey on
students’ translation ability is also implemented on the same piece of English source

text. The fidings of the empirical research will be presented below.
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For assessment activity, the comparative results shows that students in group
55TA1 do assessment activity faster and more actively in terms of time, procedure
and attitude. Their evaluations are quite appropriate and foundedly reasonable,
which are proved by the given mark statistics. Out of a total of 40 students, only
10% of them have different evaluation results, while students in the other group —
55TA2 seem to be more passive and they have assessed with high and low quality

simultaneously.

For translation activity, the results indicates that students in group 55TAl
perform translation better than that in group 55TA2. The statistics shows the
percentage of students getting from 7 to 8 marks is 87,5% (35/40) and the rest ones
getting 6 marks is 25% (5/40) (see table 2). Compared to the group 55TA2, the
number of students getting 5 marks is the highest, while nobody gets 5 marks in
group 55TAL. The percetentage of students in group 55TA2 achieving 6 and 7
marks are 32,5% and 12,5% respectively, but only 0,2% of students get 8 marks

(see table 2 below).

Table 2: A survey results about students’ translation ability

Marks
5 6 7 8
Group
55TAL 0 (0%) 5 (12,5%) 20 (50%) | 15 (37,5%)
55TA2 21 (52,5%) | 13(32,5%) | 5 (12,5%) 1 (0,2%)

6. Conclusion

The paper has discussed some problems related to TQA and provided
theoretical ground for the application of Halliday’s register model to construction of
TQA criteria in transaltion teaching context. Translation is the matter of meaning
and meaning is the matter of society, so the linguistic units make sence if only they

are in a certain context of situation. In another words, meaning of text only happen
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in “context” rather than in vacuum. Based on the current translation training
situation, levels of students and training purposes, the application of Halliday’s
register model in consrtucting TQA criteria has been suggested. These TQA criteria
have been used in an empirial research for two group of students. It can be
concluded that translation assessment activity will be vain if TQA criteria are not
determined and given in advance. Besides, TQA activity itself with specifically
given criteria not only enforce students’ discourse analysis skill, but also it

considerably improve students’ autonomy and translation competence.
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NGHIEN CUU HANH BONG - “SINH VIEN TU BANH GIA LAN
NHAU” (PEER ASSESSMENT) — PHUONG PHAP NANG CAO
TINH TU CHU CUA SINH VIEN TRONG CAC GIO HOC NOI

Th.S: Bang Kiéu Diép
B6 moén: Bién Phién dich
I. Bat van deé

Ngay nay trén tit ca cac phurong tién théng tin dai chiing hay cac dién dan vé
cht d& gigo duc, ching ta nghe nhac nhiéu dén viéc can phai déi méi phuvong phap
giang day. Chinh vi vay ma hién nay tai nhiéu nwéc trén thé gidi, cac phuvong phap
day hoc m¢i dua trén quan diém phét huy tinh tich cuwc, dé cao vai tro nang dong
sang tao cla nguoi hoc; két hop voi s hwdng dan ctia ngudi day dang duoc ap
dung rong rai. Sy ddi thay nay da lam thay dgi khong chi phwong phéap giang day
ma con ca céach thikc t6 chirc qua trinh gido duc. Tuy nhién ¢ mot thuc té€ dién ra la
sinh vién thuong rat thu dong va lo la khi ban ciing hoc phéat biéu hay thuyét trinh
truedc 16p. Thuc t€ nay phan nao do6 da lam gidm chat luong clia cac gio hoc néi, dac
biét khi sinh vién phai thuyét trinh ca nhan trudc 16p. Xuat phat tir thuc té trén,
ngudi viét xin manh dan dua ra phuvong phap “Peer Assessment” (“Sinh vién tw
danh gia 1an nhau”) da duvgc chinh ban than nguoi viét nghién ciru (ng dung trén
quy mo nhd - 16p k¥ nang giao tiép trwdc cong chung. Hy vong rang két qua cla
nghién ctru nay sé khich Ié dong nghiép rng dung phuong phap nay nhiéu hon trong

qua trinh td chirc day hoc.

I1. Tién trinh thuc hién phwong phap “Sinh vién ty danh gia lan nhau”

va két qua dat duoc
1. “Sinh vién ty danh gia Ian nhau” 1a gi?

Mot van dé duoc dat ra & day la ching ta hiéu thé nao vé phuong phap “Sinh vién
tw danh gia 1an nhau™? Theo Nancy Falchikov and Judy Goldfinch (2000), day la
hoat dong dién ra c6 sw tham gia clia sinh vién vao cong tac danh gia ban cing hoc
dwa trén cac tiéu chi hodc chuan muc do giao vién dé ra. Phvong phap danh gia nay

dwa trén nguyén ly giang day lay nguoi hoc lam trung tam (Piaget, 1971). Vi vay,
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viéc dua phuong phap nay vao qua trinh t6 chirc day hoc dwoc cho la khuyén khich
sinh vién hoc tot hon (Boud, 1988).

Cu thé, khi tham gia hoat dong nay tai I¢p k¥ nang giao tiép trwdc cong ching, sinh
vién khong chi ngéi nghe mét cach thu dong bai thuyét trinh ctia ban ma con lam
mot nhiém vu nira la dién vao phiéu danh gia da dwoc phat ra ngay khi bai phéat biéu
hay trinh bay m¢i bat dau. Nhitng phiéu danh gia nay sé duoc thu lai ngay khi bai
trinh bay két thac, dwoc gido vién ghi chép va sau dé giao lai cho sinh vién vira
trinh bay xong dé dut rat kinh nghiém. Tuy nhién lam thé nao dé khai thac mot cach
hiéu qua phuong phap nay trong tién trinh day va hoc dé dat chat lwong ngay cang
cao? Diéu nay doi hai viéc tién hanh phai theo mot quy trinh véi cac chuan muc cu
thé.

2. Cach thire thuc hién

Ngay tlr dau khda hoc, gido vién can cé ké hoach cu thé va hét strc chi tiét vé hoat
dong va thoi gian du kién cho sinh vién tham gia vao viéc danh gia ban cung hoc.
Theo Falchikov (1995), nhan td giao duc quan trong goép phan vao viéc thanh cdng
clia phuong phap “sinh vién ty danh gia 1an nhau” la théng tin phan hoi phai mang
tinh chét chi tiét cu thé. Diéu nay c6 nghia la hoat dong nay phai tao diéu kién cho
ngudi hoc ting dung va tong hop duoc cac kién thirc hoc duwoc trong 16p vao viéc
danh gia ban cung hoc. Nhuv vay, hoat dong nay chi nén dwoc thwc hién khi sinh
vién da duoc cung cdp mot luvgng kién thirc co ban nhat dinh du dé dua ra y kién
phan hdi thuyét phuc dugc ban cing hoc, t6t hon hét 1a gan cubi khoa hoc. O giai
doan nay, sinh vién da duogc trang bi mot s6 kién thirc nhat dinh vé cac tiéu chi danh

gia cling nhw cac k§ nang danh gia da dé tién hanh hoat dong.

Thém vao dé, hoat dong danh gia la hoat dong doi hdi sy phan tich téng hop thong
tin sau. Vi vay, giao vién khong chi trang bi kién thirc vé cac tiéu chi duoc danh gia
cho sinh vién ma con cung cp, hwdng dan cho sinh vién that chi tiét tirng tiéu chi
danh gia cling nhu thang diém danh gia. Tat ca cac tiéu chi va thang diém phai duoc
dua ra tir dau khoa hoc dé sinh vién st dung nhu nguyén tic chi dao cho hoat dong
dwoc danh gia. Vi du, ban tiéu chi danh gia vé bai thuyét trinh ca nhan truwéc 16p da

dwoc duwa ra ngay tlr dau khéa hoc k¥ nang giao tiép truéc cdng ching nhu sau:
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ASSESSMENT CRITERIA

I. Individual presentation (3 pairs/ EACH PRESENTER)

Presenter:
Assessors: 1.
2.

Assessment Checklist

Features Max Grade

grade

Content (Clear purpose + Relevant/ interesting topic 15%

+ Enough supporting details)

Organization (Logical & effective pattern/ structure) 5%

Visual aids (Appropriate slides, handouts, realia + 10%

Effectively explored)

Creativity (Impressive introduction/ conclusion) 5%

Delivery (Dressing style in appropriate manner & 40%
volume + Grammar + Articulation + Effective
chunking/ pausing + Stress- syllable & word +
Intonation/ Rhythm + Body language + Language

use)

Time (within 3-4 minutes) 5%

Dealing with questions after presentation (Language 10%

use + Content)

Overall impression 10%

Total 100%
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Hoat déng “sinh vién ty danh gia 1an nhau” chi c6 két qua t6t néu dwoc chuln bi
that chu dao. Cu thé, trudc khi tién hanh hoat dong danh gia thuc thu, gido vién can
tao co hdi cho sinh vién ti€p xic truéc k§ nang danh gia thong qua hoat dong trén
I6p hodc bai tap chi tiét doi hdi sinh vién phai lam quen véi viéc danh gia ban cung
cap. Chéng han, triedc khi to chirc cho sinh vién danh gia bai thuyét trinh ca nhan
clia ban trudc 16p, sinh vién duoc to chirc nghe bai thuyét trinh cia ban minh theo
cap va thuc hanh danh gia ban cung cdp dwa trén cac cau hoi gido vién dua ra. Hoat
dong nay dwoc ti€n hanh it nhat hai hodc ba lan véi cac ban cung cap khac nhau.
Bang cach nay, sinh vién cam thay tv tin hon va tich cuc tham gia danh gia vi ho dé

duwoc chuén bi k¥ cach thirc danh gia.

Thém vao do, tao cho sinh vién tinh ty gidc nghe va cé tv duy phé phan cao khi
nghe, gido vién cling nén yéu cau sinh vién danh gia dat cau hdi cho ban thuyét
trinh sau khi bai thuyét trinh két thic. Diéu nay sé nhw la mot don bay gilp sinh
vién cham chi nghe bai thuyét trinh hon vi néu khong nghe ho khong biét sé hoi gi.
Di nhién, gido vién ludn phai la nguoi quan xuyén dé danh gia do hay, kho cla cau

hdi dwoc dat ra va sinh vién ludn biét la cé gido vién theo doi trong qua trinh do.

M6t budce cudi cung nhung hét sirc quan trong dua dén sw thanh céng clia hoat dong
“sinh vién ty danh gia 1an nhau” do la thai do cta nguoi danh gia. Thai do trung
thwe va xay dung la thiét yéu. DE danh gia ban mot cach trung thuc va mang tinh
xay dung, sinh vién phai tap trung theo ddi va co6 ca ghi chép riéng. Viéc tap trung
cao dd nay sé gitp sinh vién nam duoc nhiéu thong tin thdng qua bai trinh bay hay
phat biéu cla cac sinh vién khac. Diéu nay vo hinh chung da gitp khuyén khich
sinh vién trinh bay c6 nhiét huyét hon vi ho biét minh dang duoc Iang nghe. Diéu
nay cing c6 nghia la khi sinh vién tién hanh hoat dong tw danh gia lan nhau, giao
vién can quan xuyén, ghi chép cu thé vé y kién phan hoi cua sinh vién vé ban cling

hoc; tlr d6 t6 chirc budi chia xé y kién, kinh nghiém vé hoat dong danh gia.

3. Két quéa dat duoc

Tuy méi (rng dung phwong phap nay cho ddi twong sinh vién hoc mén “Giao tiép
trede céng ching” trong khoang thoi gian ngan clia hoc ky 1 ndm hoc 2015-2016 va
van c6 nhitng khic méc can duoc giai quyét cling nhu dut rat kinh nghiém cho ban

than, t6i ty tin vao nhi*tng két qua ban dau dat duoc rat dang khich 1é. Cu thé, khi
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duwoc hoi vé tinh hiéu qua cla hoat dong danh gia bai thuyét trinh c& nhan cla ban
cting hoc, hau hét sinh vién duoc diéu tra cho rang ho kha hai 1ong hodc rét hai

long. Biéu do sau sé gilp lam rd diéu nay.

Biéu dd 1. Tinh hiéu qua clia hoat dong “sinh vién tw danh gia I1an nhau”

25+
20+
154

547

04

VE FE LE IE

Ghi chu:
VE (Very Effective): Rat hiéu qua FE (Fairly Effective): Kha hiéu qua
LE (Little Effective): It hiéu qua IE (Ineffective): Khong hiéu qua

Biéu do cho thdy 25 sinh vién trén téng s6 44 sinh vién, chiém ti I&é 56,8% sinh vién
dwgc khao sat dong y hoat dong trén la kha hiéu qua. Ciing dén 22,7% (twong (ng
10 sinh vién trén téng s6 44 tham gia nghién ctu) cho rang day la hoat dong rét hiéu
qua. Chi ¢6 1 sinh vién trong téng s6 44 tham gia khao sat (tvong (rng 0,2%) la cho

rang hoat dong nay la khéng hiéu qua.

Vay, nhitng lgi ich gi sinh vién c6 thé gat hai dwoc khi tham gia hoat dong da gilp
ho cho rang hoat ddng nay mang dén hiéu quéa cao nhu vay? “C6 co hdi hoc thong
qua nhan biét 16i ctia ban” dwoc rat dong sinh vién chon khi diéu tra, chiém 86,7%.
Quan trong hon, dai da s sinh vién (96,7%) y thirc duoc “hoc cach tap trung dé
lang nghe bai thuyét trinh cta ban” 1a rat can thiét. Ngoai ra, “trau doi k§ nang suy
nght phé binh- critical thinking” cling dwgc nhiéu ban quan tam (66,7%). RG rang la
hoat dong nay da thu hat dwgc sy quan tam va mang dén nhitng loi ich nhat dinh
cho sinh vién khi tién hanh.
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4. Mot s6 kién nghi

S& cd y kién cho rang hoat déng “sinh vién ty danh gia lan nhau” 1a mang tinh chét
chd quan vi phan nhiéu phu thuéc vao méi quan hé giita sinh vién danh gia va sinh
vién duoc danh gia. Sé nhu thé nao néu cé su phdi két hop gilta hai hay ba cap sinh
vién cung danh gid mot sinh vién hoac cd hai sinh vién cung danh gia mot sinh vién
cho cung mot bang danh gia? Biéu nay rat can s quan sat tot va bao quat clia giao
vién trong qua trinh day dé chon sinh vién danh gia mang tinh ngau nhién va khach

quan.

Hoat dong “sinh vién tw danh gia l1an nhau” nhw da trinh bay & trén doi héi cao &
ngudi giang day dé trang bi cho sinh vién khong chi kién thirc ma con ca k¥ nang va
thai do lam viéc thich hgp nhu phdi hop tét véi ban cling cdp khi danh gia. Biéu nay
c6 nghia la dé gidp sinh vién thanh cong khi tién hanh hoat dong trén, gido vién
phai chuan bi that k§ va chi tiét tlrng bwdc trwde, trong va sau khi két thic hoat

dong.

1. K&t luan

D0i méi trong td chirc giang day la mét phan khong thé thiéu trong con dwong doi
méi phuong phap gido duc. D6i méi phwong phap danh gia nhu thé nao dé hudng
sinh vién dén véi viéc chu dong hon trong qua trinh hoc tap vi ho thdy minh cé vai
tro nao do lién quan trong qué trinh danh gid. Hoat dong “sinh vién tw danh gia 1an
nhau”, xét theo mot khia canh nao d6, co thé gilp thuc hién duoc diéu nay vi nhan
xét phan hoi s& phai tuan tha theo nguyén tic tham khao ca y kién ctia ngudi hoc
(David Nunan, 1998). Trén day chi la mot s6 y kién chia xé kinh nghiém ca nhan.

Sé c6 khong it nhirng thi€u sét. Rat mong sw gép y cta cac dong nghiép.
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ANALYSING & EVALUATING READING ACTIVITIES OF THE
TEXTBOOK MARKET LEADER & SUGGESTING FOR
IMPROVEMENTS

M.A. Pham Thi Hai Trang
Department: Translation & Interpretation

1. Definitions and theories

Reading definitions relates to meaning extracting. It is true that people
reading for many different purposes. Many people read for work, study; many
others read for transport needs, entertainment or whatever. Reading in a foreign
language or English is, besides, to do “a linguistic exercise” also to get “meaning

out of a text for some purposes” (Nuttall 1982: 4)

Through many discussions, debates and researches, it is now agreed among
language specialists that there are three common reading models in term of reading
process. They are bottom-up, top-down and interactive. All these three, however,

need the support of schemata theory to make them accomplished.

Bottom-up model looks at reading process from a natural way. It is said that
the process starts with words, word phrases, sentences, paragraphs and finally with
the whole text meaning. Top-down model, differently, looks at reading process as a
whole first. Reader encounters the text with previous knowledge, experience and
assumptions (Richards 1997: 18). The whole idea of the process is that the reader’s
expectation is very important in the procedure of understanding the text and that
expectation will definitely need the help of schemata of the reader himself to
comprehend the text. Interactive model, the model that is “currently accepted as the
most comprehensive description of the reading process” (Anderson 1999: 3) is the
combination of bottom-up and top-down mode. What Anderson noticed is that this
is the model that his students used the most and he believed that is the most
effective way to learn and teach reading in class. To recognize the words, students
have to use bottom-up model, but to understand what is behind the lines they have
to activate their world knowledge, which means they top-down approach has to be

used in order to get the understanding.
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In general, whatever the model the reader uses in processing a reading, there
is one thing he has to rely on; that is his schemata or “organized knowledge of the
world, provides much of the basic for comprehending, learning and remembering
the ideas in stories and texts” (Ruddell R. B et al. 1994). If his schema about the
topic of the text is so limited it will be not easy for him to understand the text or he
will have to try hard to digest new concept or information from the text. In return, if
his content schema about the topic is big enough, the reading process for the text

will be fast and the likely to relate previous knowledge and new one is also faster.

With those mention models about reading, bottom-up, top-down, interactive
models and schema theory, reading instructors can now prepare for themselves

strategies and skills in teaching reading more effectively.
2. Introduction of the textbook Market Leader

Market Leader course book is a business English series of Longman, first
published in 2000. This intermediate level is used to teach economic students of
third or fourth year at Nha Trang University after they complete general English of
around 90 hours and another 90 hours with the book Market Leader pre-
intermediate. Lately, English majors of third year have studied the book as an
optional subject to assist those whose their English tendency is Business related.
The book is aimed to train students in basic business contents like advertising,
employment, globalization, etc and skills such as negotiation, presentation or
problem solving. The reading texts of this book are all taken from Financial Times,
a world business newspaper. On-line resources, 2 videos, cassettes, practice file are

supplements to the learning of students.

It is widely among instructors in Nha Trang University that this intermediate
course book, together with pre-intermediate one are successful teaching and
learning tools. Teachers feel comfortable using the material and activities in the
book and students are motivated to speak, listen, read and write more in class. The
content knowledge they learnt before in Vietnamese subjects about business world
builds up their content schemata for this business English course learning. With this

textbook, there are a lot of chances for students then to apply that relevant
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knowledge when they have to discuss, write or read in English about business

matters.

Two reading examples from the book are chosen and all activities in each
example will be in turn accessed, evaluated and modified for improvement. The
first example consists of six activities from Unit 4 and the second one has 4
activities from Unit 5. Generally, some first activities in both examples (activities
A, B, C in example 1 and activity A in example 2) are for pre reading which aimed
to generate ideas from students and activate their background knowledge of the
subject. The following ones are for while reading with questions about details
(activity D in unit 4, activity C in Unit 5) and main ideas (activity B in Unit 5).
Follow up activities are often discussions requiring learners to reason or put their
ideas on a business related issue. All the activities are approached in the light of

mentioned reading models and theories.
3. Analyzing and evaluating the reading activities

The writing order of this part will be like this: the reading activities in each example
are grouped into pre-reading, while-reading and post-reading; then pre-reading
activities of the two examples are analyzed and evaluated together. Accordingly

will be with while-reading and finally, post-reading.

The topic of unit 4 is advertising and the title of the reading is Outdoor
advertising-a breath of fresh air. This topic is quite familiar with commercial
students as they may work in sales or marketing department later and part of their
curriculum training should be about doing some advertising or marketing programs.
So, one advantage of introducing this topic to the reading is that learners already
have things to say about it. Let look at activity A: What do you understand by
outdoor advertising? Give examples. This question activates both students’
linguistic and content schemata. The recognition of the word outdoor allows
students to categorize it in reverse to indoor. The word advertising relates students
with content area they already had in prior knowledge about marketing or at least in
the lesson before of the previous part of the unit which gave them some

vocabularies about advertising. Usually, students know more about advertising on
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television, newspapers and magazine, kind of indoor advertising. It maybe the first
time they encounter outdoor advertising. However, they still can relate their old
knowledge with this new one and thus can answer the questions as well as giving
some examples about it. If students do not have any ideas about advertising, it
would be difficult for them to guess what it is; if they do not have linguistic
knowledge about the word outdoor, they would neither deduce what outdoor
advertising is. The topic of unit 5 is about employment, a familiar topic for business
students. The pre reading activity of the reading text is to discuss the question: Do
people change during their working life? If so, how? With the title of the reading
How to select the best candidates- and avoid the worst, this question seems a bit
sudden or difficult to the students as there is little connection of the item task with
the content of the reading. Nevertheless, the preceding activities of this reading text
have already prepared students with some brainstorming (activities on page 38) and
the students can somehow relate the factors important for getting a job to How to
select the best candidate to job candidate and the question Do people change

during their working life? to Do people after job selection change character?

Anderson (1999) said that “SQ3R (survey, question, read, recite, review) is
an activation of background knowledge strategy that many textbooks suggest that
students use” and added “teaching them how to draw upon their background
knowledge is one way to make readers independent.” Therefore, the first activities
to introduce the reading are normally questions or vocabulary activities like in
activity B and C in example 1 in unit 4. Activity B asks students to match words
with definitions which will be used in the reading later. Activity C is another
vocabulary task which asks student to use the words in activity B in a new context.
According to Barrette’s taxonomy, naming things like in activity B is just a very
first level in getting literal meaning of the text. Activity C needs a bit higher level of
understanding when learners are asked to categorize the words or reorganize them.
The good point here is that activity B sets foundation for activity C and this process
follows the right steps in Barrett reading taxonomy. In general, these two
vocabulary activities are good in general to develop students’ reading skill as they

are implemented through appropriate strategies.
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To turn to while reading activity, example 1 in unit 4 puts four questions
which are almost to get detail answers. The first question requires table filling
information in which the answer can be easily found in paragraph 1. The second
question is about explaining the meaning of each number. Scanning can be used
here as to spot numbers among words is a just simple matter. Why do outdoor
advertising becomes more popular is question number 3 in activity C but the
students do not have to reason anything, they just find the literal answer in every
topic sentence in paragraph 2, 3, 4. The industries which are becoming involved in
outdoor advertising are alcohol and tobacco is the answer for question number 4
which easily found in the next to the last paragraph. For intermediate level, this
while reading activity is quite simple as it is still in a low level in the reading
category of Barrett. In reality, students themselves can recognize that the questions
are too easy. (Roberta L.S and Straron: 17) said “most of our students recognize
only one type of question: the textually explicit question that is found easily in one
place in the text”. Therefore, students should be asked more difficult questions, or at
least they should be asked to make some predictions or guesses. These

imperfections of the activity will be modified in the next part of this essay.

In example 2 of unit 5, the questions, different from example 1 of unit 4, are
not all about checking details; however, they are still simple. The types of failures
companies experience are found in paragraph 2 with question number 1. To answer
questions number 2, students must deduce meaning from the text. It asks readers to
explain the meaning of the phrase in line 31 fine future behind them. In order to
interpret that, you have to trace back to the whole long sentence before or even the
previous paragraph that talks about a problem when a not good employed staff hired
and then you can conclude that the employee with a fine future behind them is a
proverb meaning the opposite thing; the employee who can never have a good
future in front of them but behind them. The answer for question number 3 is caught
through the linguistic signal better. Linguistic schemata of students will help them
register better with you had better or | advise you that. In comparison, questions in
example 2 are quite more advanced than the ones in example 1. However, both are

considered brief and do not reach the students’ supposed level.
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Activity E and F in the reading of unit 4 are supposed to be post reading
activities as they require students to do beyond the text. It is true that these two
activities are built up according to Barrette taxonomy shown in the level of
difficulty of the exercise. It starts first with asking student to give their own opinion
on outdoor advertising which is increasing now in many countries. Students need to
prepare themselves the evaluating skill in order to speak out their ideas and they
also have to think out what type of products would be suitable for outdoor
advertising. Finally, students have to make presentations on advantages and
disadvantages about one of the advertising media given. This last activity seems too
greedy with scope of the topic. Example 2 gives quite an interesting activity for post
reading as it asks learners to imagine what will be the next in the unwritten text and
thus relate to what were discussed before about choosing the best candidates; if not
it will be not easy for them to do this activity. Top-down model can be seen here as
what is all the whole text about has to be mastered before the three qualities are
introduced. Students have to know what these three qualities are and then just can
say they agree or disagree with them. This reading activity can be categorized as the
nearly highest level in Barrette diagram. They have to evaluate the qualities and
then have to reason for their opinion. Part 2 of this activity comes back to
vocabulary activity as one of a product for this reading lesson. It proves that content

schema for students needs the help from instructor as well.
4. Suggesting for improvements

It can not be denied the importance of textbooks to teachers and learners in learning
a language. Textbooks can help teachers a lot in finding recourses for teaching,
especially if it is a good textbook. “The most obvious and most common form of
material support for language instruction comes through textbooks” (Brown, H.D:
188). However, the reality is that not all textbooks are perfect and there is no one
single perfect book for all classes or all learners. It also means that textbooks are not
perfect and they need each teacher himself to modify and adapt them to his own
teaching situation and lesson. Vu (1997) emphasized that “textbook become less

weak or even better through adaptation”
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As analyzed earlier, activity A in example 1 is good. But, with the increasing
use of multimodal texts applying into teaching nowadays “classroom work needs to
address all aspect of the knowledge dimension for all students (Unsworth, L 2001.:
19)”, it will be better if the teacher can use media to introduce their lesson. This
new modal text gives students more vision in combination with audio and would be
a great warm-up activity to a dry reading lesson. The benefit of this is that it will
arouse students’ interest and knowledge about the subject. | suggest that a short film
about outdoor advertising should be projected on computer screen for students to
see as effective advertising conventionally goes with images and sounds. After that,
the teacher can ask the suggested question in the textbook. The teacher can make
the video himself or can download from thousands of available websites. Activity B
and C are acceptable and may need no more modification. In pre reading activity in
example 2, multiliteracies may be not applicable but more specific brainstorm
questions may need. It is better for the language teacher to focus students on the
meaning of the title of the reading first How to select the best candidates-and avoid

the worst, and ask some questions for groups to discuss like:
What are the good qualities of the best candidates?
What are the bad qualities of the worst candidates?

In your opinion, do these qualities change during their working lives? Are
good qualities still good and do bad ones remain bad? Can the good ones

turn bad and the bad ones become good? If yes? Why? If no? Why not?

For while reading activity in example 1, it is suggested to add more activities
or questions that are in accordance with students’ level as the questions in this part
are not matched up with intermediate. If you look at Barrette’s taxonomy, the
questions in this part of unit 4 are at just at level 1 or 2 and thus do not challenge
students at all because all the questions can be found easily and more seriously; it
can discourage learners in learning. This following question may give more
challenge to them Why does Dennis Sullivan call outdoor advertising the last true
mass-market medium? and will make learners ask themselves whether they can

infer anything from what Dennis said. That inferring ability suits level 3 of Barrette
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reading taxonomy. Another question would be asked is that Through the tone of the
writer, is he in favor or not of outdoor advertising? Learners have to use evaluation
ability in level 4 of Barrette’s to justify their answers. They have to find linguistic
evidence in sentences or phrases like The world of outdoor advertising...., just 6%
of all the world’s spending on advertising; outdoor advertising’s appeal is growing
as TV and print are losing theirs; adding to its attractions has been a..; this sort of
innovation; particularly attractive to the new advertiser is...These bold words are
so positive and emotional that make us to conclude that the writer likes outdoor
advertising more than the traditional ones. Similarly, questions in example 2 in
while reading activity are also in need of some modifications. The first thing to
notice is that this piece of writing style is more complex than the one in example 1
in terms of vocabulary and sentence structures. Therefore, it is necessary to make

sense of some words and phrases before checking comprehension.

Urquhart and Weir (1998) summarizes other linguists’ idea about post
reading strategies that the activities in this part should relate the text to the reality,
should have place for readers to exchange their point of views about the matter
discussed in the text and these activities can be in the form of either speaking or
writing. They also insisted that metacognitive strategies should be trained in
teaching reading. And post reading activities are land for that metacognition to
develop. In activity E of example 1, the task for learners is to discuss whether the
increasing of outdoor advertising is a good thing so it requires them to think
critically about the world of advertising in general and outdoor advertising in
specific. Each learner will have his own views on the subject and has different ways
to justify his viewpoint. For those who think that advertising and outdoor
advertising are good, they would have to provide all advantages and benefits of
them; yet for those who are against outdoor advertising, they would list out all
shortcomings of this new media. So, finally, the activity E is overlap with activity F
in some extents when it wants students to make a presentation on advantages and
disadvantages of street furniture and billboards. In activity F, with my own
observation and experience in teaching this lesson, it would be too much for student
to ask them to have presentation also about traditional advertising. So it is suggested

that they should do activity E and limit the scope of discussion in outdoor
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advertising only, meaning that students can choose either street furniture or
billboards to talk about. Post reading activity in example 2 is good. However, it may
be a bit boring and also too much vocabulary input. As suggested earlier, more
activities on vocabularies and structures were added in while reading part of this
example so, it could be enough not to introduce more new vocabularies. Nuttall
(1982: 26) when discussing about the amount of new vocabulary should be taught
in teaching reading said that “to pursue the extension of vocabulary by choosing
texts with a high proportion of new lexical items will defeat the aims of the reading

program, and is not an effective of teaching vocabulary either”.
5. Conclusion

Analyzing and evaluating reading activities in a textbook is not a simple work. It
needs time and effort. However, it is the responsibility of any language teacher if he
wants to benefit students and progress in his career. With just the two examples, it
can somehow shown that Market Leader is an appropriate course book for business
students thought it still has some disadvantages like in any other textbooks. The
content of the reading materials is clearly authentic and business related. The
activities are also well designed and suit students. Using the book, the teacher
basically feels comfortable; yet the things he should bear in mind are to know
students’ level, their background knowledge and to apply suitable strategies for
each lesson in general and each activity in specific. The suggestion for
improvements of the reading examples in this assignment may not be enough and
still not correct. However, the author has tried her best, base on her teaching
experience of this book and her knowledge about teaching reading theories she has

learnt in this course, with the hope to make this material more ideal.

Finally, through this writing, it is highlighted that every textbook and every
activity from the textbook need review from teachers. They have to know what
content knowledge should be taught, what approach they should use, what method
they should apply and what strategies and skills they will deliver to their students.
They should learn how to look critically into the textbook they are currently use in

their classroom and thus can modify or give prime changes to the effective lessons.
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Appendices

1. Example 1 of reading text and activities from Unit 4
2. Example 2 of reading text and activities from Unit5
Note: The two chapters with two targeted reading texts are in paper version

only.
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